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MOTTOS 

Don’t let anyone tell that you can’t (Will Smith as Christ Gardner at the 

film Pursuit of Happyness”) 

Pal franse pa kilespripousa. ‘To speak French doesn’t mean you are 

smart.’ (Haitian Proverb) 

Thereare only two ways to live your life. One is as though nothing is a 

miracle. The other is as though everything is a miracle. (Albert Einstein) 

I can accept failure, everyone fails at something. But, I can’t accept not 

trying. (Michael Jordan) 
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ABSTRACT 

 

 

Anggraini, Herwin. 2014.“The Ability in Pronouncing Six English Unfamiliar 

Consonant Sounds (/ð/, /θ/, /ʃ/, /tʃ/, /dʒ/, /ʒ/)  for Students of Eighth Semester of 

Muhammadiyah University of Purworejo in The Academic Year 2013/2014”.A 

thesis. English Education Department of Teacher Training and Education Faculty 

of Purworejo Muhammadiyah University. Consultant: JuitaTriana, M.Pd. 

 

Keywords: ability, pronunciation, consonant, sounds 

 

English is a language of international communication, and it is the widely 

spoken language in the world. There are many aspects to communicate properly, 

one of them is pronunciation. Pronunciation affects very much on the 

understanding of the meanings of the words. Furthermore, the existence of first 

language phonology, Bahasa Indonesia, and the existence of students’ mother 

tongue, Javanese, are often influenced the using of English.  

The aim of this study is to find out the ability of the eighth semester 

students of English Education Programme of Muhammadiyah University of 

Purworejo in the academic year 2013/ 2014 in pronouncing six English 

unfamiliarconsonantsounds (/ð /, /θ/, /ʃ/, /tʃ/, /dʒ/, and /ʒ/). This study is also 

aimed to find out the dominant mistake in pronouncing unfamiliar consonant 

sounds by the students andto find out kind of the mistake made by the students in 

pronouncing English unfamiliar consonant sounds. In achieving those, this thesis 

was conducted by using the qualitative approach. The source of data was from the 

phonetic trascription of the recorded pronunciation of twenty eight students of 

Eighth semester in English Education Programme students who studied in 

Muhammadiyah University of Purworejo.  

By conducting this research, the researcher finds that the the mean of the 

percentage of correct pronunciation is 36.79 %. It means that the ability of the 

students in pronouncing English unfamiliar consonant sounds are in the very  low 

category. The sound /ʒ/ is the most problematic for the students since the research 

shows that the dominant mistake in pronouncing the sounds is sound /ʒ/ (93.85%). 

Omission and deviation are familiar in the pronounciation of the students to the 

sounds. The students tended to replace /ð/ with /t/ and /θ/; /θ/ with /t/, /ð/, and /f/; 

/ʃ/ with /s/, /c/, and /z/; /tʃ/ with /c/ and /s/; /dʒ/ with /j/, /g/, and /d/; /ʒ/ with sound 

/s/, /z/, and /ʃ/. 
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CHAPTER I 

INTRODUCTION 

 

A. Background of the Study  

Language becomes very important thing in human beings‟ life. It 

cannot be separated from their daily life. The main function of language is 

communication. Therefore, it enables human beings to maintain relation 

among others, to establish others, and to express their idea or view point 

about thing or other people. 

In this modern era, people demand to master English as an 

international language. Communication in foreign language is a bridge not 

only to get the information, but also to get the knowledge and the culture. 

Furthermore, mastering English is really required for the science and 

technology need.  

A great number of people in the world use English for many 

purposes. It can be used for communicative purpose or for academic one. 

Mastering English as a mean of communication and transferring information 

in this global era become important reasons for teaching English since the 

early years of play group and kindergarten. 

English has been learned by Indonesian learners in recent years. It is 

taught as a favourite program in Kindergarten, as a local content subject in the 

elementary school, and as a compulsory subject in the junior high school until 
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the university level. In this case, English is studied as a foreign language. 

Thus, it is clear that English is the first foreign language taught in Indonesia.  

Furthermore, there are four language skills of English. They are 

writing, reading, speaking, and listening. Each skill is related each other. To 

communicate well in English, the learners should master them well. 

As we know that English is not Indonesian native language, we can 

see so many obstacles in students‟ achievements. The general problem comes 

to how to use vocabulary, how to use grammar, and how to apply 

pronunciation appropriately.  

Most of the problems occur because of the influence of the first 

language to the foreign language. In learning grammar, students meet the 

problem to formulate right grammar in their English. It happens because their 

first language, Bahasa Indonesia, is much more different in using the 

grammar. 

In learning the vocabulary, students meet the problem in memorizing 

new vocabularies. Their environment does not support them to improve their 

achievement. If they practice in their daily life to improve it, they are often 

teased by their friends. Furthermore, their family and their society do not use 

English, so it will be rather difficult for them to learn new vocabularies. 

The last, pronouncing English words may become a difficult thing to 

do by Indonesian learners. They often mix the way to pronounce in their first 

language and in English. Although English and Bahasa Indonesia have the 

same 26 letter alphabets, their pronunciations are so different each other. For 
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instance, we can see their difference in pronouncing English vowels and 

consonants. 

Brown (2005) as cited in Lanteigne (2006:3) says that the goal of the 

language learners is to make sure that they can communicate what they have 

in mind effectively; they have to be understood when they are uttering the 

words. It means that knowing that precision in pronouncing words is 

especially essential. Language learners should pay more attention on the way 

they articulate the foreign words.  

According to Oxford dictionary, pronunciation is the way in which a 

language or a particular word or sound is spoken. It plays important role in 

English because it is clearly the central factor in people‟s success making 

their utterances being understood. Moreover, mispronunciation will cause 

misunderstanding. 

Problems faced by the Indonesians learning English are concerned 

with the ear, the matter of making foreign sounds, the distribution of the 

sounds, certain attributes about sounds, fluency, and the relation between 

pronunciation and conventional spelling. Therefore, they should overcome 

the problems by deeply understanding the theory of phonology and practicing 

to pronounce the words correctly. 

Furthermore, there are some studies that concern with these 

phenomenon and become the inspiration for the researcher to hold research 

about students‟ pronunciation. 
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The first study is “Error Analysis on English Sound Produced by 

English learners: The Influence of Transfer” written by Muflihah Islamiyah 

(2011). The similarity of this thesis with the researcher‟s is that the thesis 

focuses to analyze students‟ pronunciation. Muflihah‟s thesis concentrates her 

research to the students‟ ability in pronouncing English sounds which they 

cannot find in their first language. The difference of  Muflihah‟s thesis from 

the researcher‟s is that Muflihah analyzes the students‟ ability in pronouncing 

English sounds such as /æ/, /ʃ/, /θ/, /ð/, /ʒ / and the researcher analyzes the 

students‟ ability in pronouncing English unfamiliar consonant sounds such as 

/ð /, /θ/, /ʃ/, /tʃ/, /dʒ/, and /ʒ/. 

The second study is “The Interference of Bahasa Indonesia in 

English Oral Production: A Contrastive Analysis of the First Grade Students 

of SMA N 1 Purworejo in the Academic Year 2011/ 2012” written by 

Kismora Merly Ajasmita (2012). The similarity of this thesis with the 

researcher‟s is that the thesis focuses to analyze students‟ pronunciation and 

the effect of the interference of the students‟ first language, Bahasa Indonesia, 

to the students‟ second language, English. The difference of Kismora‟s thesis 

from the researcher‟s is that Kismora concentrates her analysis to the 

interference of Bahasa Indonesia to English pronunciation in general, whereas 

the researcher concentrates her analysis only to the consonant sounds.  

Based on the information above, the researcher is interested in 

writing a thesis entitled “The Ability in Pronouncing English Unfamiliar 
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Consonant Sounds for Students of Eighth Semester of Muhammadiyah 

University of Purworejo in The Academic Year 2013/2014” 

 

B. Reason for Choosing Topic 

When the students learn English, they should learn how to 

pronounce the words. Every speaker should be able to pronounce the words 

correctly; otherwise the hearer will misunderstand what he means. The same 

is true when the students listen to a foreigner speaking Indonesian. It is hard 

to understand what he means. This is not because he does not recognize the 

vocabulary or even the grammar, but because the strange sounds he produces.  

The problems in learning English by the students are caused by the 

different elements found between they language and English. The degree of 

difficulty in learning is also determined by the degree of difference between 

them. The greater similarity between them, the less difficult it will be for the 

students to learn the foreign language.  

When the foreign language is learned, aware or not, the mother 

tongue or the first language of the learner will influence his/ her mastery in 

that language. For instance, the way in their pronounce words almost the 

same when they pronounce words in their own language. 

In English, there are many styles of pronunciation for each 

individual which is influenced by a variety of causes such as locality, early 

influences, and social surroundings in English sound system. Its 

pronunciation involves the production of individual or isolated sounds and the 
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utterance of words, phrases, and sentences with correct spelling and stressing 

and or rhytm intonation. 

Furthermore, the difficulty encountered by the students in learning a 

second language is caused by the different element found between their 

language and the target language. Basically, there are some major differences 

exist between English and Bahasa Indonesia. Some English vowels and 

consonants do not exist in Bahasa Indonesia. Bahasa Indonesia also does not 

have clusters, stress, and aspirated sounds. Moreover, some English sounds 

are not available in the learner's mother tongue. All these differences cause 

problem in learning English for the English learners. 

The researcher is interested to conduct this kind of research because 

the students‟ problem in producing correct pronunciations is a common 

phenomenon. Therefore, the researcher wants to know their ability in 

pronouncing English unfamiliar sounds. The researcher limited her research 

only on the unfamiliar consonant sounds which are fricative and affricative 

sounds.  

 

C. Statement of the Problems 

Based on the problem above, the researcher formulates the statement 

of the problems as follows: 

- How is the students‟ of eighth semester of Muhammadiyah University of 

Purworejo ability in pronouncing six English unfamiliar consonant sounds 

(/ð /, /θ/, /ʃ/, /tʃ/, /dʒ/, and /ʒ/)? 
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- What the dominant mistake is made by the students of Muhammadiyah 

University of Purworejo in pronouncing six English unfamiliar consonant 

sounds (/ð /, /θ/, /ʃ/, /tʃ/, /dʒ/, and /ʒ/)? 

- What kind of mistakes are made by the students of Muhammadiyah 

University of Purworejo in pronouncing six English unfamiliar consonant 

sounds (/ð /, /θ/, /ʃ/, /tʃ/, /dʒ/, and /ʒ/)? 

 

D. Objective of the Study 

Arikunto (2010:97) states that objective of the study is the sentence 

that shows that there is something which is gotten after finishing the research. 

Based on the statement of the problems, the researcher formulates 

the objectives as follows: 

- To find out the students‟ of eighth semester of Muhammadiyah 

University of Purworejo ability in pronouncing six English unfamiliar 

consonant sounds (/ð /, /θ/, /ʃ/, /tʃ/, /dʒ/, and /ʒ/). 

- To find out the dominant mistake made by the students of 

Muhammadiyah University of Purworejo in pronouncing six English 

unfamiliar consonant sounds (/ð /, /θ/, /ʃ/, /tʃ/, /dʒ/, and /ʒ/). 

- To find out the kind of mistakes made by the students of Muhammadiyah 

University of Purworejo in pronouncing six English unfamiliar consonant 

sounds (/ð /, /θ/, /ʃ/, /tʃ/, /dʒ/, and /ʒ/). 
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E. Significance of The Study 

The significance study of this research is expected give positive 

effects for the readers. The significance of the studyis as follows: 

1. For the teachers 

The results of the study are expected to be information for the teachers in 

teaching, especially in teaching pronunciation. Then, they could realize the 

students‟ problem and give special treatment in the teaching material and 

its methodology.  

2. For the students 

This research is expected to be able to help students in learning speaking 

with appropriate pronunciations. It is also expected to give more 

motivation to learn English, and to reborn their self confidence that they 

can speak English fluently. 

3. For readers 

This research is expected to facilitate the reader in giving information 

about the ability in pronouncing English unfamiliar voice for students.  

4. For the researcher 

The researcher will get more knowledge by doing this research. The 

researcher also gets new experience which will be used for this time and 

for the future. 
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F. The Limitation of the Problem 

As explained in the background of the study, mastering speaking 

skill is one of the most important things in having communication. Therefore, 

mastering pronunciation is much needed. The students need to improve their 

speaking ability, especially the pronunciation, in order to prevent 

misunderstanding and misinterpretation in speaking.  

Furthermore, the existence of first language phonology, Bahasa 

Indonesia, and the existence of students‟ mother tongue, Javanese, are often 

influenced the using of English. For example, instead of saying the English 

word „she‟ /ʃiː/, they prefer to pronounce it as /si/. Since /ʃ/ is an unfamiliar 

sound for Indonesian learners, the pronunciation of the sound becomes 

problematic. The students tend to replace the sound /ʃ/ with /s/ which is much 

more familiar for them. Moreover, it is rather difficult for Indonesians to 

pronounce some other unfamiliar sounds, especially which exist in the 

consonants such as /ð /, /θ/, /ʃ/ /tʃ/, /dʒ/, /ʒ/. 

 Due to the phenomenon, the researcher focused the study on the 

ability in pronouncing English unfamiliar consonant sounds for students of 

Muhammadiyah University of Purworejo.  

 

G. Definition of KeyTerms 

To avoid misunderstanding and misinterpretation on the topic 

discussed, the researcher thinks it is better to state the definition on each 

keyword in the title of this research. The title is “The Ability in Pronouncing 
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Six English Unfamiliar Consonant Sounds (/ð/, /θ/, /ʃ/ /tʃ/, /dʒ/, /ʒ/) for 

Students of Eighth Semester of Muhammadiyah University of Purworejo in 

The Academic Year 2013/2014”. To make the terms which are contained in 

this research clearer and more limited, the researcher clarifies the main terms 

as follows: 

1. Ability 

Hornby (1995) says that ability is the mental or physical capacity, power 

of skill required to do something. Capability in a particular area is referred 

to as ability.  

2. Pronunciation 

Pronunciation takes an important role in oral communication. 

Pronunciation is the way a certain sound or sounds are produced. 

(Richards and Schmidt, 2002:429). In other words, pronunciation is one of 

the most important aspects of learning foreign language that emphasize in 

the sound system to pronounce language.  

3. Consonant  

Based on www.wisegeek.org, consonant is speech sound made by a 

constriction or closure in the vocal tract. Besides, O‟Connor (1998:24) 

says, “Consonants are generally made by a definite interference of the 

vocal organs with the air stream, and so are easier to describe and 

understand”. 

 

H. Research Organization  
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The writer organizes her thesis in order to make it easier to be 

understood. There are five chapters in this study, which are introduction, 

review of related literature, research method, research findings and 

discussions, and conclusion and suggestions.  

CHAPTER I :  INTRODUCTION 

  The first chapter includes background of the study, reason 

for choosing topic, statement of the problems, objective of 

the study, significance of the study, limitation of the 

problem, definition of key terms, and research 

organization. 

CHAPTER II :  REVIEW OF RELATED LITERATURE 

  The second chapter includes previous study, theoretical 

review, and the conceptual framework 

CHAPTER III :  RESEARCH METHODOLOGY 

  In this chapter the researcher explain about the design of 

research, research setting, and the data collecting 

technique, the research instrument, the procedure of the 

data collection, the data analysis technique, the formula of 

analyzing data, and the criterion of interpreting data. 

 

 

 

CHAPTER IV :  RESEARCH FINDINGS AND DISCUSSIONS 
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  In this chapter, the researcher explains about research 

finding, discussions, and the causes and the solutions of 

pronunciation problem. 

CHAPTER V :  CONCLUSIONS AND SUGGESTIONS 

  This chapter is the last part of this thesis. It consists of 

conclusions and suggestion. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

It is necessary to state some elaborations of certain theories before further 

discussion on the students‟ ability in pronouncing English unfamiliar consonant 

sounds. The researcher uses some related theories as the references which can aid 

her in analyzing the data. This chapter provides previous study; the theoretical 

review which consists of the definition of language, English phonology, 

pronunciation, speech organs and speech sounds, the reason and nature of 

pronunciation; and the conceptual framework. 

A. Previous Study 

In the previous study, this material has ever been examined by 

Muflihah Islamiyah (2011) in the title Error Analysis on English Sound 

Produced by English learners: The Influence of Transfer. Muflihah Islamiyah 

was one of the students of English Department in the University of 

Muhammadiyah Jember. The same issue is also analyzed by Kismora Merly 

Ajasmita (2012), a student of Muhammadiyah University of Purworejo, in her 

research entitled The Interference of Bahasa Indonesia in English Oral 

Production: A Contrastive Analysis of the First Grade Students of SMA N 1 

Purworejo in the Academic Year 2011/ 2012.  

According to the result of the research conducted by Muflihah 

Islamiyah, she found that most of the students made some errors in 

pronouncing English sound which cannot be found in the students‟ first
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language such as /æ/, /ʃ/, /θ/, /ð/, /ʒ/ and English diphthongs. The finding told 

us that the highest percentage of the incorrect English sound pronounced by 

the students was /æ/ sound, 18.9 %, followed by /∫/ in 14.8 %. In the third 

place was diphthong/ei/, 11.8 %. The next ones were/i:/and /ou/ with the 

same portion, 7.1% and /θ/with 5.3%. The others were less than 5%. 

The similarity between Muflihah‟s thesis with the researcher‟s is the 

thesis concerns with pronunciation issue. The difference between them is that 

Muflihah analyzed the students‟ ability in pronouncing English sounds such 

as /æ/, /ʃ/, /θ/, /ð/, /ʒ/ and the researcher analyzed the students‟ ability in 

pronouncing English unfamiliar consonant sounds such as /ð /, /θ/, /ʃ/, /ʒ /, 

/tʃ/, /dʒ/. 

The study conducted by Kismora Merly Ajasmita is intended to 

identify the interference of Bahasa Indonesia to students‟ English oral 

production. The researcher found that there were five types language 

interferences existed in students‟ English oral production. It was 8.13% for 

cultural interference, 2.44 % for semantic interference, 1.63% for lexical 

interference, 54.47% for phonological interference, and 33.33% for 

grammatical interference. Moreover, it shows us that phonological 

interference becomes the most important part in the interference of students‟ 

pronunciation.  

The similarity of Kismora‟s thesis with the researcher‟s is that the 

two theses focus to analyze students‟ pronunciation and the effect of the 

interference of the students‟ first language, Bahasa Indonesia, to the students‟ 
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second language, English. The differencebetween them is that Kismora 

concentrates her analysis to the interference of Bahasa Indonesia to English 

pronunciation in general, and the researcher concentrates her analysis only on 

the unfamiliar consonant sounds.  

 

B. Theoretical Review 

1. Definition of Language 

Communication can be simply done by gesture, but more 

complex by using complicated language. That is the basic reason we need 

to learn how to use the language. Language becomes the most required 

thing in having relationships among the human beings. 

Furthermore, based on Moeliono and Dardjowidjojo(2003: 16), 

the definition of a language is a system of arbitrary vocal symbols used by 

society to communicate and tointeract one another based on their culture. 

Thus, it has a system and it is primarily spoken. How to use the language 

is exactly based on the social agreement.  

All people around the world, regardless of their race or ethnic 

group, always speak a language. They produce sounds as a way to 

communicate their ideas. There has been no evidence of a non-speaking 

human being, provided normal organ speech.  Therefore, language 

becomes an interesting issue to be learnt. 

 

2. English Phonology 



16 

 

 

 

Odden (2005: 2) says, „Phonology is one of the core fields that 

composed the discipline of linguistics, which is defined as the scientific 

study of language structure”. In other words, phonology is the study of 

sound structure in language. Kreidler (2004:5), “Phonology is concerned 

with the way speech sounds are organized into a system, the sound system 

of a specific language”. It means that phonology relates the physical facts 

of speech to other linguistic knowledge which speakers possess, 

knowledge of vocabulary and grammar.  

Furthermore, Odden (2005:12) states, “Another way to analyze 

speech sounds is in terms of the arrangement of articulators – the lips, 

tongue and other organs of the vocal tract required toproduce a particular 

speech sound”. By appropriate positioning of articulators, the shape of the 

vocal tract can be changed, and consequently the sound which emerges 

from the vocal tract can be changed. 

From the definitions above, the writer understands that 

pronunciation is the way in which a language is spoken and the way in 

which a word is pronounced.  

In studying pronunciation, the researcher understand that it is 

closely related with phoneme. Studying pronunciation means studying the 

phoneme too. The set of phonemes has two categories: vowels and 

consonants. The explanations are as follows: 

 

a. Vowels  
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Vowel is one of the phoneme categories. Kelly (2000:2) says, 

“Vowels are all voiced, and may be single (like /e/, as in jet) or a 

combination, involving a movement from one vowel to another (like 

/eɪ/, as in late). Such combination is known as diphthongs”. He also 

adds, “Single vowel may sound short (like /ɪ/, as in hit) or long (like 

/i:/, as in heat). The symbol /: / denotes a long sound”. In addition, 

O‟Connor (1998:79) claims, “Vowels are made by voiced air passing 

through different mouth-shapes; the differences in the shape of the 

mouth are caused by different positions of the tongue and of the lips”. 

Moreover, Dale and Poms (2005:4) state, “A vowel is a speech sound 

produced with vibrating vocal cords and a continuous unrestricted 

flow of air coming from the mouth”.  

The various vowels are affected by the changing shape and 

position of the articulators. The different vowels are created by:  

1)  The position of the tongue in the mouth. For example, the 

tongue is high in the mouth for the vowel /ɪ/ as in see, but is 

low the mouth for the vowel /ɒ/ as in hot.  

2) The shape of the lips. For example, the lips are very rounded 

for the vowel /j/ as in new, but are spread for /i:/ as in see.  

3) The size of the jaw opening. For example, the jaw is open 

much wider for /ɒ/ as in hot, than it is for the diphthong /eɪ/ as 

in pay.  
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The position of the tongue is a useful reference point for 

describing the differences between vowel sound, and this is the 

„vowel space‟ in the centre of the mouth where vowel sounds are 

articulated in the following diagram.  

Figure 2.1The Vowel Space 

Source: Kelly, Gerald (2000:5) 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

b. Consonant 

Based on www.wisegeek.org, consonant is speech sound made 

by a constriction or closure in the vocal tract. Furthermore, the sounds 

are produced with close and nearly closed articulation. A consonant 

occurs if the tongue is held very close to the roof of the mouth and a 

voiced air-stream of ordinary force is emitted, a frictional noise is 

heard in addition to the voice. O‟Connor (1998:24) says, “Consonants 

are generally made by a definite interference of the vocal organs with 

the air stream, and so are easier to describe and understand”. 
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Besides, according to Mc Mahon (2002: 24),the anatomy of 

consonant is as follows: 

1) The airstream mechanism 

Speech is audible because the movements of articulators 

cause the air to vibrate, forming sound waves which travel to the 

hearer's ears, which are then translated into sound again by the 

brain. Since sound waves need air, it follows that articulatory 

vibration will only make sound waves if there is a moving body 

of air available. 

The airstream can be set in three ways. Pulmonic egressive 

is one of the kind of the airstream.The lungs and the rest of the 

respiratory system are the initiator. The direction of airflow is 

outwards. This is overwhelmingly the most common airstream 

mechanism in every language of the world. 

There are two other airstreams which may be involved in 

speech, although even in languages where these are used, they 

will be characterized only a few sounds, interpolated in a stream 

of pulmonic agressive speech. The first is the glottalic airstream 

mechanism, initiated by a movement of a larynx, which is where 

we can feel our 'Adam's apple‟ protruding slightly about half-way 

up our throat. The larynx can move up or down, and the glottalic 

airstream can therefore be either ingressive or egressive. 
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The second is a velaric airstream, which operates only 

ingressively. When we make /l/ we can feel that the back of our 

tongue is pressed against the roof of our mouth, stopping air from 

moving any further back; a little air is then drawn into the mouth 

further forward, and the closure with the tongue is released to 

make a click. Neither the glottalic nor the velaric airstreams 

provide airflow with the volume or control-lability of the 

pulmonic system.  

2) Voiced and voiceless 

In articulating a voiced consonant, the vocal cords are 

vibrating. (The vibration may easily be felt by gripping the 

larynx--the "Adam's apple"--between the fingers and the thumb 

while articulating the consonant). In articulating a voiceless 

consonant, the vocal cords are not vibrating. Moreover, Dale and 

Poms (2005:115) states, “A voiced consonant is a sound produced 

when the vocal cords are vibrating. A voiceless consonant is a 

sound made with no vibration of the vocal cords”. 

3) Oral and nasal 

For most sounds, air passes from the lungs, up through a 

long tube composed of the trachea, or windpipe; the larynx; and 

the pharynx, which opens out into the back of the oral cavity. The 

air passes the various articulators in the mouth, and exits at the 

lips.  
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For oral sounds, the velum is raised and pushed against the 

back wall of the pharynx, cutting off access to the nose. However, 

for /m/, /n/ and /ŋ/ in ram, ran, and rang,the velum is lowered, so 

that air moving up from the lungs must flow through the nose. If 

we produce a long /s/, we will be able to feel that the air is 

passing only through our mouth. If we hum along /m/, we will 

notice that air continues to flow through our nose while our lips 

are pressed together.  

Nasal sounds, like /m/ and /n/, are produced with air only 

passing through the nasal cavity for at least part of our 

production. On the other hand, natalised sounds, like the vowel in 

can, preceding a nasal consonant, as opposed to the vowel in cat, 

which precedes an oral one are characterized by airflow through 

both nose and mouth simultaneously. 

4) The manner of articulation 

An active articulator moves towards a passive articulator 

to produce any consonant. How close the active and passive 

articulators get, determines the manner of articulation. There are 

three main manners of articulation, and one subsidiary case which 

in a sense is intermediate between the first two. 

a) Stops  

The sound articulator is stop if the active and passive 

articulators actually touch, stopping airflow through the oral 
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cavity completely for a brief period.  The examples of stop 

sounds are /p/, /t/, and /k/. More accurately all of these are 

plosives. Plosives may be voiceless, like /p/, /t/, and /k/, or 

voiced, like their equivalents /b/, /d/, and /g/. 

Since the definition of a stop involves the complete, 

transient obstruction of the oral cavity, it also includes the 

nasal sounds, where the airflow through the nose. English 

/m/, /n/, and /ŋ/ are therefore nasal stops.  

b) Fricatives  

The active and passive articulators are brought close 

together during the production of a fricative. What make it 

different with stop sound is the articulators are not near 

enough to totally block the oral cavity. The sounds /f/ and /s/ 

are the examples.  

The subclass of affricates consists of sounds which 

start as stops and end up as fricatives. Moreover, they behave 

as single complex sounds rather than sequences. Stops 

generally involve quick release of their complete articulatory 

closure; but if this release is slow, or delayed, the articulators 

will pass through a stage of close approximation appropriate 

for a fricative. The two relevant sounds are /tʃ/ at the 

beginning and end of church, and its voiced equivalent /dʒ/, 

found at the beginning and end of judge. 
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c) Approximants 

The open approximation of the articulators alters the 

shape of the oral cavity, and leads to the production of a 

particular sound quality. This action makes approximants 

sound. 

There are four approximant consonant phonemes in 

English: /j/ yes, /w/ wet, /r/ red, and /l/ let. All these 

approximants are voiced.  

d) Central or lateral 

For almost all English consonants, the airflow 

through the oral cavity is central. Alternatively, an /l/ and /r/, 

and only these, have lateral airflow, and are known as lateral 

approximants.  

5) The place of articulation 

The location of the active and the passive articulators 

determines the place of articulation for a consonant. In English, 

the consonants are produced at eight places of articulation 

a) Bilabial 

For a bilabial sound, the active articulator is the bottom lip, 

and the passive articulator is the top lip.  

/p/  pie voiced bilabial plosive 

/b/  by voiced bilabial plosive 

/m/        my voiced bilabial nasal 
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b) Labio-dental 

For labio-dental sounds, the active articulator is again the 

bottom lip, but this time it moves up to the top front teeth.  

/f/ fat voiceless labio-dental fricative 

/v/ vat voiced labio-dental fricative.  

c) Dental 

For the two dental fricatives, it follows that the passive 

articulator is the top front teeth; the active articulator is the 

tip of the tongue. 

/θ/thigh voiceless dental fricative 

/ð/ thy voiced dental fricative 

d) Alveolar 

Alveolar are produced by the tip or the blade of the tongue 

moving up towards the alveolar ridge.  

/t/ tie voiceless alveolar plosive 

/d/ die voiced alveolar plosive 

/n/ nigh voiced alveolar nasal 

/s/ sip voiceless alveolar fricative 

/z/ zip voiced alveolar fricative 

/r/ rip voiced alveolar central approximant 

/l/ lip voiced alveolar lateral approximant 
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e) Palato Alveolar 

Palato Alveolar are produced with the blade of the tongue as 

the active articulator, and the adjoining parts of the alveolar 

ridge and the hard palate as the passive one./ 

 /ʃ/ ship voiceless post alveolar fricative 

/ʒ/ beige voiced post alveolar fricative 

/tʃ/ chunk voiceless post alveolar affricative 

/dʒ/ junk voiceless post alveolar affricative 

f) Palatal  

Palatal are produced by the front of the tongue, which moves 

up towards the hard palate.  

/j/ yes voiced palatal approximant 

g) Velar 

For velar sounds, the active articulator is the back of the 

tongue, and the passive articulator is the velum, or soft palate.  

/k/ cot voiceless velar plosive 

/g/ got voice velar plosive 

/ŋ/ rang voiced velar nasal 

h) Glottal 

Glottal sounds are in the minority in articulatory terms, since 

they do not involve the tongue; instead, the articulators are 

the vocal folds, which constitute a place of articulation as 

well as having a crucial role in voicing.  
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/h/ high voiceless glottal fricative 

 

3. Pronunciation 

According to Oxford, "pronunciation is the way in which a 

language or a particular word or sounds is spoken”. Moreover, Richards 

and Schmidt(2002: 429) states that pronunciation is the way a certain 

sound or sounds are produced. In other words, pronunciation is the way in 

which a particular person pronounces the words of language. 

Therefore, pronunciation is an important English material to be 

taught to the students.  Its phonemes are different with Indonesian and its 

articulations are rather difficult to be applied by Indonesian learners.    

Moreover, two features can be distinguished when a speaker 

produce an utterance. The first is segmental feature which refers to sound 

units arranged in a sequential order. It consists of consonants, vowels, and 

diphthongs. The second feature is suprasegmental which refers to stress, 

pitch, length, intonation and other features that always accompany the 

production of the segmental. 

Furthermore, the areas of pronunciation learning are as follows. 

 

a. Sounds 

It is very important for the learners to be able to identify the 

foreign sounds. The ability to distinguish and to identify the English 

phonemes is the basic skill to learn foreign language. It will help the 

learners to understand and to listen in communicating, especially 
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when speaking and listening is needed. The more explanations about 

sounds are discussed later. 

b. Rhythm and Stress 

When we speak naturally, some words are stressed and others 

are not stressed. The recurrence of stressed syllables at somewhat 

regular and equal intervals of time determines the rhythm of speech. 

English rhythm depends on the tone. The tone is a word or words 

including the stress. For instance, the words „PEter, come HERE, 

please‟ are divided into two tones: Peter come dan come here, please. 

The first phrase stress is Peter, whereas the second one is here. In the 

teaching learning process, the teacher should concern about his right 

pronunciation and the stress. Checking the dictionary is necessary to 

make sure the certain part of the stress.  

c. Intonation  

According to Kelly (2000:86), the term intonation refers to the 

way the voice goes up and down in pitch when we are speaking. 

Intonation is closely related with the tone. In the teaching learning of 

pronunciation, it takes important role because of its affect on the 

meaning. When the tone is rising, the intonation is called rising 

intonation. It is usually used in the question sentences, yes/ no 

question, and its meaning is uncertainty. Falling of the tone, which is 

also called falling intonation, is used in the W-H questions and 

statement questions.  
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4. Speech Organs and Speech Sounds 

All human beings throughout the world have speech organs to 

produce speech sounds as the signals to speak a language. Though the 

speech organs are the same in kinds, the resulting sounds should not 

necessarily be the same. The reason is not all kinds of speech sounds are 

actually used in their language.   

The term speech organs refer to the mouth and everything inside 

it, the nose, the pharynx, the vocal cord inside the larynx, the wind pipe, 

and the lungs (Ramelan: 1992: 67). The main function of these organs is 

biological because they are used to preserve human being‟s life. For 

instance, the mouth and everything inside it are especially used to 

masticate the food. The respiratory organs, which consist of the nose, the 

pharynx, the larynx, the wind pipe, and the lungs, are fundamentally used 

to inhale and exhale the air. Therefore, producing speech sounds is an 

additional function of these organs.  

Speech sounds are basically produced by a moving air column, 

either by the in-going air or out-going air. Sounds produced by the in-

going air are called ingressive sounds, while sounds produced by the out-

going air are called egressive sounds. Mostly, speech sounds used by 

human beings in speaking is egressive sounds. The ingressive sounds are 

rarely used in communication. 

Based on their function,the speech organs are divided into the 

following: initiator, phonator, and articulator. The initiator is one of the 
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main organs in producing speech sounds. It sets the air into a motion, so 

the speech sounds are produced. The phonator refers to the vocal cords in 

the larynx, which are used to produce speech sound called „voice‟. The 

vocal cords are two elastic membranes situated horizontally in the larynx. 

The two vocal cords are widely separated in a normal breathing. The air go 

in and go out freely. The vocal cords can be in tight contact in each other, 

that is, completely closed, so that the air can pass out through the larynx. 

They can be put in light contact with each other, such that there is small 

opening between them, it causes them to open and close successively. In 

other words, it causes them to vibrate. The vibration of the two vocal cords 

produces the sound called „voice‟. Voice is very important in speaking 

since the majority of sounds produced in speech are voiced, that is, they 

are produced while the vocal cords are made to vibrate. Voice is the only 

speech sound that has definite pitch.  

Speech sounds are produced only when there is an interruption of 

the out-going air. This interruption is carried out by those parts of the 

vocal organs, which are called articulators. The act of moving two 

articulators toward each other for the obstruction of the out-going air is 

called „articulation‟. 
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Figure 2.2 Cross-sections Diagram of the Speech Organs 

 

 

 

 

 

 

 

 

 

 

 

There are different types of speech sounds classified on the basis 

of the manner in which the out-going air is interrupted by the articulators, 

and on the basis of what articulators are used to obstruct the out-going air. 

The first one is called point of articulation or place of obstruction. The two 

articulators may be moved touching or almost touching each other. The 

speech sounds are distinguished and classified on the basis of the point of 

articulation. Thus, there may be labio-labial or bilabial sounds, if the two 

lips are used to obstruct the out-going air; labiodental, if the point of 

articulation is the lower-lip and the upper-teeth.  

The second one is called type of articulation or manner of 

obstruction. For instance, if the two articulators obstruct the out-going air 
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by drawn tightly to each other, the sounds produced is called plossive 

sound or stop. When they are almost touching each other, the air is forced 

to pass out through the small opening. The sound so produced is called a 

fricative sound, and so on.  

Another type of sound is resonant. A resonant is a sound 

produced principally by means of vibrating the vocal cords. The function 

of other speech organs is only to modify it. Their function, especially the 

mouth, act as resonating chambers, which strengthen the sound already 

produced by the vibration of the vocal cords.  

 

5. Reason and Nature of Pronunciation Problems 

In the area of pronunciation, English language can be categorized 

as a difficult language to master. This statement is strengthened by 

Vernick and Nesgoda (1980:11) who state that language learners may find 

difficulties in learning to speak English well because several spelling may 

be represented by a single sound.  

Different from Vernick and Nesgoda‟s opinion, Lanteigne 

(2006:1) confirms that difficulties in learning English occur due to the fact 

that some of English sounds do not exist in the mother tongue of the 

learners. Dreasher and Anderson-Hsieh (1990) affirm Lanteigne‟s idea by 

stating that the sound /θ/, /ð/, /ŋ/ and, /æ/ of English sounds, for instance, 

do not exist in Portuguese (as cited in Lanteigne,2006:1). Another example 

can be seen in Indonesian language; English sounds such as /∫/, /θ/, /ð/, /ʒ/, 
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/dʒ/, and /t∫/, cannot be found either (Moeliono & Dardjowidjojo, 2003: 

55).  

Furthermore, Prator and Robbinet (1972: 86-88) stated that the 

way of pronouncing one particular sound may be different based on “the 

position of the sound in the word”. As an illustration, /t/ in „taking‟ 

/t
h
eykIŋ/ and in „atom‟ /ǽtəm/ is pronounced in a different way. It should 

be noted that when /t/ is positioned in the initial position, it is aspirated. 

However, if it is put in the medial position, it is no longer aspirated. This 

fact also contributes to the difficulties in learning English. 

Through imitation, much practice, and repetition, the student will 

ultimately succeed in producing the foreign sounds correctly in the same 

way as the native speaker.  

 

6. Unfamiliar Sounds 

The ability to speak a language means that the speakers know 

how to pronounce and to understand the words and the sentences of their 

language. 

Culicover and Hume (2010: 22) state that when the sound 

inventory of our  own language differs from that of a language that we are 

learning, we may be confronted with unfamiliar sounds. It means that 

unfamiliar sounds are the sounds which does not exist in the learners‟ 

mother tongue or the first language. In this case, part of learning the new 

language obviously means learning how to produce and how to combine 
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the new sounds for the learners. In attempting to pronounce these new 

sounds, we may modify our speech in some way to make it more similar to 

the sound patterns that we are used to. 

One of the most basic reasons why an accent seems foreign 

relates to the sounds that make up the speaker‟s native language and those 

of the language she is speaking non-natively. The researcher refers to the 

collection of speech sounds that are used in a particular language to form 

words and sentences as a language‟s sound inventory.  

Based on Culicover and Hume (2010: 22), at least there are two 

common strategies applied by the learners to deal with unfamiliar sounds. 

First, replace an unfamiliar sound with one that is relatively similar to it 

from the learners‟ native sound inventory. 

The researcher illustrates this strategy by considering some 

example from Indonesian speaking English. The sound inventory of 

Bahasa Indonesia or Javanese differs from English in that it does not 

include the sound /θ/, which occurs in English words such as thigh, thanks, 

thin, and thief. On the other hand, Bahasa Indonesia sound that is similar 

in the English sound is /t/. Then, the Indonesian learners deal the problem 

in pronouncing /θ/ by replacing the sound with /t/. Second, omit the 

foreign sound entirely. The omission of a sound is a common trait of 

Indonesian English learners when dealing with the diphthong. Diphthong 

is so rarely used in Bahasa Indonesia. Indonesian learners are usually omit 

the diphthong voice found in English such as found in the word „table’ 
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which should be pronounced /ˈteɪbl/ but they prefer to pronounce it as 

/ˈtebl/. The same phenomenon happens in the word ‘favour‟. Instead of 

pronouncing it as /ˈfeɪ.və/, they prefer to pronounce it as /ˈfe.və/. 

However, the strategies mentioned above make the sound produced by 

second language learners imperfectly.  

Furthermore, Moeliono and Dardjowidjojo (2003: 55) states that 

English sounds such as /ð /, /θ/, /ʃ/, /tʃ/, /dʒ/, and /ʒ/ cannot be found in 

Indonesian language. The sounds mentioned above are included the 

unfamiliar sounds for Indonesian learners. The learners may meet the 

difficulties in pronounce them appropriately. The descriptions of them are 

as follows: 

a. /ð / 

Ramelan (1994:132) states that the articulatory definition for 

the sound /ð /is voiced dental fricative. The articulator description is 

/ð/ is the counterpart of /θ/, but with the vocal cords vibrating. Thus, 

the tip of the tongue is put very close to the upper teeth forming a 

narrow passage through which the air stream escapes with an audible 

friction. Moreover, the soft palate is raised so as to close off the nasal 

passage.  

b. /θ/ 

According to Ramelan (1994:130), the articulatory definition 

for the sound /θ/ is a voiceless dental fricative. The articulatory 

descriptions are the tip of the tongue is put very close to the upper 
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teeth forming a narrow passage through which the air-stream escapes 

with an audible friction, the soft palate is raised to close off the nasal 

passage, and the vocal cords are not vibrating. 

c. /ʃ/ 

Voiceless palato-alveolar fricative is the articulatory 

definition of /ʃ/ based on Ramelan (1994:130). The articulatory 

description is the blade of the tongue is raised towards a point midway 

between the teeth ridge and the hard palate. The same time the main 

body of the tongue is raised in the direction of the hard palate and 

retracted. The lips are usually rounded and the vocal cords are not 

vibrating, and no air escapes through the nose.  

d. /tʃ/ 

Ramelan (1994:148) states that the sound /tʃ/ articulatory 

definition is a voiceless palato-alveolar affricative. The articulatory 

definitions are as follows.  

1) The air passage is completely blocked up by the tip of the tongue 

touching the back part of the teeth ridge, which is slightly more 

backed than for t in /teIk/. Second, at the same time the main 

body of the tongue is approximately in the position /ʃ/, i.e raised 

towards the hard palate, then, the tongue is removed from the 

teeth ridge and the air escapes through the mouth while 
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producing a plosive sound followed by a frictional sound due to 

the gradual release before any other following sound is heard.  

2) The lips are slightly rounded. Then, the soft palate is raised.  

3) The soft palate is raised. 

4) The vocal cords are not vibrating. 

e. /dʒ / 

According to Ramelan (1994:148), voiced palato-alveolar 

affricative is the articulatory definition of the sound /dʒ/. Its 

articulatory definition is the way of producing /dʒ/ is the same as the 

way of producing /tʃ/. The exception is that the vocal cords in 

producing /dʒ/ are in vibration.  

 

f. /ʒ/ 

Ramelan (1994:140) states thatthe articulatory definition of 

/ʒ/ is a voiced blade alveolar fricative. The articulatory descriptions 

are/ʒ / is the voiced counterpart of /ʒ/: the blade of the tongue is raised 

toward a point midway between the teeth ridge and the hard palate, 

the tip of the tongue is retracted, and the main body of the tongue is 

raised toward the hard palate; the lips are slightly rounded; and the 

nasal passage is closed off.  
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C. Conceptual Framework 

According to Ramelan (1985:4), speaking is a matter of habit. It 

means that the ability of speaking depends on the repeated and the untiring 

practice on the part of the learners.  In learning second language, some 

problems may occur. The learning of the new sound system is one of the 

significant problems in learning which is related with the pronunciation.   

The movements of the learners‟ speech organs have been set to 

produce the speech sound of their own language. Therefore, it may be 

difficult for them to pronounce English unfamiliar voice. Their effort to learn 

the second language will meet with strong opposition from their old 

established habits, which is called „habit interference‟.  Generally, the 

learners cover their inability inpronouncing unfamiliar voice with replacing 

them by similar voice picked up from their own stock of voice.  

Such as the first sound of the English word „thigh‟. AnIndonesian 

studentwill find it difficult to pronounce that sound since his speech organs 

have never been trained or moved to produce it. Instead of pronouncing /θaɪ/ 

he would say /taI/ or /saI/.  

Some sounds which unfamiliar for Indonesian learners are /ð/, /θ/, 

/ʃ/, /tʃ/, /dʒ/, and /ʒ/. 
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CHAPTER III 

RESEARCH METHODOLOGY 

 

In this chapter, the researcher would like to present the way to carry 

out the research. By using adequate methods, the subject matter being researched 

will be clear. Besides, it also helps the researcher to solve the problem easier. In 

this chapter, the writer discusses about the design of research, research setting, 

data collecting technique, research instrument, the procedure of data collection, 

the data analysis technique, the formula of analyzing the data, and the criterion of 

interpreting the data. 

.  

A. The  Design of Research 

Methodology is a concept of planning that becomes guidance in a 

research. Therefore, it has a very important role in the process of research. 

Moreover, Hornby (2010:734) says that methodology is a set of methods used 

in particular area or activity. Based on the information mentioned above, the 

researcher concludes that research methodology is an orderly knowledge 

studying method to carry out the result problem systematically. 

There are two kinds of method that usually used in research, firstly 

quantitative and secondly qualitative research. They are different each other, 

so the writer should choose of research method that it is suitable. In this 

research, the researcher use descriptive qualitative method.  
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A descriptive method is a method which is not predicting something 

will happen after the research. It just describes the condition or the 

phenomenon that exist in the society. 

Starrus and Corbin as cited in Basrowi and Suwandi, (2008: 1) state 

that a qualitative method is an attempt to analyze social life, history, 

behavior, organization functioning, social movement, and interrelationship. 

Therefore, the descriptive method’s aim is to make a description of 

phenomenon, and then looks for the relation one to another.  

Furthermore, Sugiyono (2010:13) states that the characteristics of 

qualitative research are as follows:  

1. Qualitative research has the natural setting as the direct source of data and 

researcher is the key instrument.  

2. Qualitative research is descriptive. The data collected is in the form of 

words or pictures rather than numbers.  

3. Qualitative research concerns with persons rather than simply with 

outcomes or product. 

4. Qualitative research tends to analyze their data inductively.  

5. “Meaning” is essential to the qualitative research 

In this study the researcher uses the qualitative method. Researcher 

conducted exploration of an object directly to find out the problem. There was 

no treatment given during the observation. 
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B. Research Setting 

1. The Place of the Research 

The research was conducted at Muhammadiyah University of Purworejo 

in the academic year 2013/2014. 

2. The Time of the Research 

This research was carried out on June 2014 after getting agreement and 

consulting with the Head of English Education Program in 

Muhammadiyah University of Purworejo.  

3. The Subject of the Research 

The subject of this research was the students of the eighth semester in the 

English Education Program, Teacher Training and Education Faculty, 

Muhammadiyah University of  Purworejo in the academic year 2013/ 

2014. The researcher chose the eighth semester students because they have 

already had all the English lessons in English Education Program, 

especially in the subject of phonology and pronunciation. Furthermore, the 

researcher used random sampling technique. Therefore, there are only 

twenty eight students of the eighth semester which are analyzed in this 

research. 

4. The Unit of Analysis 

The researcher analyses the students’ of eighth semester of 

Muhammadiyah University of Purworejo ability in pronouncing six 

English unfamiliar consonant sounds, /ð/, /θ/, /ʃ/, /ʒ/, /tʃ/, /dʒ/. The 

analysis can be conducted through their pronunciation records. 
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C. Data Collecting Technique 

Since the main objective of the research is to get the data, technique 

of collecting data is the main step in conducting research. Furthermore, the 

researcher used observation technique in collecting the data. According to 

Nasution as state by Sugiyono (2009: 310) observation is the basic of all 

knowledge. Through observation the scientist could work and gather the data 

to find the knowledge.  

In this research, the researcher recorded the students’ pronunciation, 

then she transcribed them by using phonetic symbol from the transcription. 

The students are at eighth semester of Muhammadiyah University of 

Purworejo.  

 

D. The Research Instrument 

Arikunto (2006:160) states that instrument is tools or facilities used 

by the writer in collecting the data in order to make his or her work easier and 

the result is better. Therefore, the researcher concluded that instrument takes 

an important role in the research.  

The test item is the research instrument of this research. The test 

items consist of ten sentences containing the English unfamiliar consonant 

sounds for Indonesian learners, which were composed from the pronunciation 

exercises taken from English Phonetic (Ramelan, 1994) and form ESL website 

(http://international.ouc.bc.ca/pronunciation/). Meanwhile, there are five 

words tested for each observed English consonant sounds.  
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E. The Procedure of Data Collection 

The steps to get the empirical data are as follows. 

1. The researcher made the test items, sentences, to test the ability of the 

students’ pronunciation. The sentences are included the English phonetic 

transcription. 

2. The researcher asked the students to record their pronunciation using the 

mobile phone. 

3. The last, the researcher listened to the recorded pronunciation and 

transcribed them by using the phonetic symbol.  

 

F. The Data Analysis Technique 

The researcher analyzes the data by applying the descriptive 

qualitative analysis. Moreover, the Interactive Model by Miles and 

Hubberman is used in analysing the data (Sugiyono 2010: 3). 

The procedures of data analysis are on the figure below. 

Figure 3.1 Flow Model of Data Analysis by Miles and 

Hubberman 
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As mentioned above, this research used descriptive qualitative to 

analyze the data. The first procedure was collecting the data by observation, 

then analyze them.   The data analysis was involved several steps as follows:  

1. Data Reduction 

After getting the data, the researcher analyzed the data. Since the data 

needed related only to the English unfamiliar consonant sounds, the 

phonetic transcription of the students’ was restricted only to the 

transcription of the words which contained the six English unfamiliar 

consonant sounds.  

2. Data Display 

The researcher should put the data on data display to make an easier 

conclusion. It helped her to measure her understanding about the data. 

The form of data display could be a narrative text, graphics, table and 

charts. The researcher displays the data in the table contained the  

tested words and their English phonetic symbols compare the students’ 

phonetic symbols. Then the researcher made percentage of the students’ 

pronunciation and display it. 

3. Conclusion 

The last step of Interactive Model by Miles and Hubberman is drawing a 

conclusion. The researcher made the percentage of the students’ 

pronunciation, and then the researcher drew the conclusion and 

suggestions based on the data analysis.  
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G. The Formula of Analyzing the Data 

After collecting and displaying the data, the researcher has to 

analyze them to know the students’ ability in pronouncing the English 

unfamiliar consonant sounds. 

To analyze the students’ ability, the researcher uses the descriptive 

analysis. The formula is as follow: 

𝑃 =
𝑓

𝑛
𝑥 100% 

In which: 

P  = the percentage of correct pronunciation, 

f  =  total frequency of correct answer 

n  =  total sound 

The researcher expects the percentage of frequency of occurrence of 

each type of error could be identified from the above computation. Then she 

can make an interpretation about the ability of the students’ of the eighth 

semester in English Education Program of Muhammadiyah University of 

Purworejo in pronouncing unfamiliar consonant sounds such as /ð/, /θ/, /ʃ/, /ʒ 

/, /tʃ/, /dʒ/. The same formula could be used for finding dominant mistake in 

pronouncing the sounds made by the students. Based on the data, researcher 

also could conclude kind of mistake made by the students in pronouncing 

English observed sounds.  
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H. The Criterion of Interpreting the Data 

The classification of the students’ ability in pronouncing English 

unfamiliar consonant sounds of /ð/, /θ/, /ʃ/, /tʃ/, /dʒ/, and /ʒ/, is as follows: 

 

Table 3.1 Students’ Mastering Degree Category 

 

Percentage  Category  

80-100 

66-79 

56-65 

40-55 

<39 

Very good 

Good 

Fair  

Low 

Very low 
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CHAPTER IV 

RESEARCH FINDINGS AND DISCUSSIONS 

 

This chapter is served as the main of the research, which is containing of 

three parts: findings, discussion, and the cause and the solution of pronunciation 

problems. The researcher took the data from twenty eight students of eighth 

semester in Muhammadiyah University of Purworejo. Then, she analysed the 

students’ ability in pronouncing the six unfamiliar consonant sounds,   /ð/, /θ/, /ʃ/, 

/ʒ /, /tʃ/, /dʒ/, by recording their pronunciation and transcribe them into English 

standard phonetic transcription. 

A. Research Findings 

After the data transcribed in broad transcription, it was known that 

there were some mistakes made by students while producing six English 

unfamiliar consonant sounds. Most of the students still could not produce the 

sounds well, which can be seen in table 4.1. Then, the researcher computed 

the proportion of students’ pronunciation ability in pronouncing English 

unfamiliar consonant sounds, /ð/, /θ/, /ʃ/, /ʒ /, /tʃ/, /dʒ/ in the same table. The 

formula to get the propotion of students’ ability is as follows: 

𝑃 =
𝑓

𝑛
𝑥 100% 

 

In which: 

P = the percentage of correct pronunciation, 
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f =  total frequency of correct answer 

n =  total sound 

Table 4.1 

The Proportion of Students’ Pronunciation Ability 

No Students 

Frequency of 

Correct 

Pronunciation 

Proportion 

(%) 

Frequency of 

Incorrect 

Pronunciation 

Proportion 

(%) 

1. ST-1 6 23.07 24 76.93 

2. ST-2 4 15.38 26 84.62 

3. ST-3 17 65.38 13 34.62 

4. ST-4 17 65.38 13 34.62 

5. ST-5 8 30.77 22 69.23 

6. ST-6 7 26.92 23 73.08 

7. ST-7 15 57.69 15 42.31 

8. ST-8 17 65.38 13 34.62 

9. ST-9 11 42.3 19 57.7 

10. ST-10 4 15.38 26 84.62 

11. ST-11 2 7.69 28 92.31 

12. ST-12 17 65.38 13 34.62 

13. ST-13 22 84.62 8 15.38 

14. ST-14 10 38.46 20 61.54 

15. ST-15 14 53.85 16 46.15 

16. ST-16 14 53.85 16 46.15 
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17. ST-17 3 11.54 27 88.46 

18. ST-18 12 46.15 18 53.85 

19. ST-19 6 23.08 24 76.92 

20. ST-20 5 19.23 25 80.77 

21. ST-21 7 26.92 23 73.08 

22. ST-22 9 34.62 21 65.38 

23. ST-23 5 19.23 25 80.77 

24. ST-24 11 42.31 19 57.69 

25. ST-25 1 3.85 29 96.15 

26. ST-26 27 90 3 10 

27. ST-27 9 30 21 70 

28. ST-28 7 23.33 23 76.67 

Total 287  553  

 

After being ranked, the highest proportion of students’ pronunciation 

ability is 90% and the lowest one is 3.85%. Moreover, the researcher counted 

that the mean of the percentage of correct pronunciation is as follow:  

𝑃 =
𝑓

𝑛
𝑥 100% 

 =
287

780
𝑥100% 

= 36.79% 
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Then, the researcher made the percentage of the students’ mistake in 

pronouncing each sound to know the dominant mistake sound made by them. 

The detail data can be seen in the table as follow:  

Table 4.2 

The Students’ Mistakes Pronunciation Percentage 

No Sound 

Number of 

Mistake 

Pronunciation 

Percentage 

Number of 

Correct 

Pronunciation 

Percentage 

1 ð 64 45.71 76 54.29 

2 θ 64 45.71 76 54.29 

3 ʃ 97 69.29 43 30.71 

4 tʃ 77 55 63 45 

5 dʒ 119 85 21 15 

6 ʒ 132 94.29 8 5.71 

 

From the displayed data above, it can be concluded that the 

pronunciation mistakes made by the students are as follows: 

In this research, the finding told us that the percentage of the 

incorrect English sound pronounced by the students was /ð/ and /θ/ with 

45.71%,/ʃ/ with 69.29%, /tʃ/ with 55%, /dʒ/ in 85%, and /ʒ/ sound, 94.29%,  

The researcher also found  the mistakes produced by students while 

pronouncing English unfamiliar consonant sounds. They made some 

deviations in the pronunciation of the sounds The detail deviations can be 

seen in the table as follow: 
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Table 4.3 

The Students’ Pronunciation Deviations 

No Sounds 
Sound 

Deviations 

Number of 

Sound 

Deviations 

% of 

Deviations 

1 ð 
ð → t 

ð → θ 

38 

23 

27.14 

16.43 

2 θ θ → t 

θ → ð 

θ → f 

56 

3 

1 

40 

2.14 

0.71 

3 ʃ ʃ→s 

ʃ→c 

ʃ→z 

78 

3 

2 

55.71 

2.14 

1.43 

4 tʃ tʃ→c 

tʃ→s 

63 

11 

85.14 

14.86 

5 dʒ dʒ→j 

dʒ→g 

dʒ→d 

113 

5 

2 

80.71 

3.57 

1.43 

6 ʒ ʒ→s 

ʒ→z 

ʒ→ʃ 

69 
 

35 
 

24 

49.29 

25 

17.14 

Notes of symbol used in Table 4.3: 

→ : showing a sound is pronounced as another sound 

Some students also omitted the sounds which are too difficult to be 

pronounced by them. The details data can be seen in the table below. 
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Table 4.4 

The Students’ Pronunciation Omission 

No 
Sound 

Omission 

Number of 

Sound 

Omissions 

% ofOmission 

1 
ð→ .. 3 2.14 

3 ʃ→.. 3 2.14 

5 dʒ→.. 4 2.85 

6 ʒ→.. 
 

3 2.14 

 

.. : omitting the sound entirely 

 

B. Discussions 

After computing the data, the writer concluded the level of the 

students’ ability in pronouncing English unfamiliar consonant sound based on 

the data of students’ pronunciation ability in table 4.1 and the students’ 

mastering degree category in table 3.2.The level of the ability on the students 

pronouncing English unfamiliar consonant sounds are as follows: 

a. two students’ percentage of correct pronunciation are in the range 80-

100. Therefore, their ability in pronouncing the six observed sounds are 

classified into very good category. 

b. no one of the students percentageof correct pronunciation is in the range 

66-79, which is classified into good category. 
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c. five students’percentage of correct pronunciationare in the range 56-65. 

Therefore, their ability in pronouncing the six observed sounds are 

classified into fail category. 

d. five students’ percentage of correct pronunciation are in the range 40-55. 

Their ability in pronouncing the six observed sounds are classified into 

low category. 

e. sixteen students’ percentage of correct pronunciation are less than 39. 

Therefore, their ability in pronouncing the six observed sounds are 

classified into very low category. 

The mean of the percentage of correct pronunciation is 36.79 %. It 

can be concluded that the students’ ability in pronouncing six English 

unfamiliar consonant sounds (/ð/, /θ/, /ʃ/, /tʃ/, /dʒ/, /ʒ/) is categorized into 

very low category. 

Moreover, the finding told us that the highest percentage of the 

incorrect English sound pronounced by the students was /ʒ/ sound, 94.29%, 

followed by /dʒ/ in 85%. In the third place was /ʃ/, 69.29%, followed by /tʃ/ 

which was 55%, and the last were /ð/ and /θ/ with 45.71%. Then, the 

researcher concluded that the dominant mistakes sound made by the students 

is in the pronunciation of the sound /ʒ/. 

Furthermore, the data above told us about how important the 

understanding of English sound production as it will definitely influence the 

students’ sound production. The students who mastered Javanese and Bahasa 

Indonesia seem to have some difficulties in producing some English sounds 
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they cannot find in their first language. In attempting to pronounce the new 

sounds, they modify their speech in some way to make it similar to the sound 

patterns that they are used to.  

From table 4.2, the researcher concluded that unfamiliar consonant 

sounds are still problematic for the students of Muhammadiyah University of 

Purworejo. Although they were students of the eighth semester, which means 

the last semester and which are expected to be able to take apart well in 

English communication, they still made many mistakes in their 

pronunciation.  

The students often replaced an unfamiliar sound with one that is 

relatively similar with their native sound inventory.The sound /dʒ/ is one of 

example. /dʒ/ is an unfamiliar consonant sound for Indonesian lerners. Instead 

of pronouncing the word ‘regions’ with correct pronunciation such as 

/ˈriːdʒən/, they prefer to pronounce it as /ˈriːjən/. The sound /j/  is familiar in 

Javanese and in Bahasa Indonesia, so it is easier for the students to pronounce 

it than sound /dʒ/. 

Some students could produce some sounds that do not exist in 

Indonesia. Unfortunately, they still produced some mistakes in pronouncing 

the sounds. The deviation of pronouncing /ð/ as /θ/ is one of the example. 

Essentially, when producing this kind of deviation, the students still managed 

to produce the sound properly in the area of place and manner of articulation– 

they were able to produce dental fricative sound. In this deviation, they only 

deviated the state of the vocal cords since they did not vibrate their vocal 
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cords in producing the /ð/ sound, resulting on the occurrence of the nearest 

sound that had the equivalent result, which is /θ/. 

Furthermore, omitting the foreign sound entirely also occurs in the 

pronunciation produced by the students of Muhammadiyah University of 

Purworejo. Some students omit some sounds which are too hard to be 

pronounced by them.  The explanation before can be seen clearly from the 

mistakes made by the students  in the table 4.3 and table 4.4.  This is inline 

with the theory of common strategies in pronounciation by Culicover and 

Hume (2010: 22).  

 

C. The Causes and the Solutions of Pronunciation Problems 

From the data and discussion above, it can be concluded that the 

students seemed to have problem in producing correct English unfamiliar 

consonant sounds. Therefore, the researcher made further analysis to discuss 

the cause of students’ mistakes and to find the solution for the problem. The 

further discussion is expected to courage the students and the teacher in 

producing the appropriate English unfamiliar consonant sounds.  

 

1. The Pronunciation of /ð/ 

The sound of /ð/ is an English unfamiliar consonant sound that 

does not exist in Indonesian phonetic system. It is listed as voiced dental 

fricative in English. Despite its clear-cut definition of how this sound 
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should be produced, many English learners of this research still produced 

mistakes when they had to articulate /ð/ correctly as seen in Table 4.3.  

Notably, there were two deviations and omission made by the 

students in articulating /ð/. The deviations were the substitution of /ð/ 

with /t/ and the switching of /ð/ to /θ/. In the first case, the students 

completely altered all of the elements of/ ð/. Firstly, in terms of state of 

the vocal cords, they did not vibrate their vocal cords as they should. 

Secondly, they constructed alveolar sound in place of dental. Finally, for 

the manner of articulation, they were more likely to produce a stop sound 

rather than a fricative sound. As a result, they produced a very distinct 

sound from /ð/, that is, /t/. 

If such is the case, they should be asked to hold the tip of the 

tongue so loose near the upper teeth or between the upper and lower teeth 

that the outgoing air escapes with a frictional sound. They also should 

vibrate their vocal cords. 

In the second case, /ð/ is pronounced as /θ/ such as in ‘southern’  

/ˈsɔ:θən/, ‘northern’ /ˈnɔːθən/, and ‘seething’ /ˈsiːθɪŋ/. The production of 

/ð/ is in the counterpart of /θ/. The deviation made by the students 

happened because they did not made their vocal cords vibrating.  It should 

be strongly discouraged, so they will produce the correct sound.  

Omission was happened because the sound was too hard to be 

pronounced by the students; hence, students chose to omit the sound 

entirely. 
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2. The Pronunciation of /θ/ 

Generally, /θ/ is categorized as a voiceless dental fricative. 

Furthermore, some students met difficulties in pronouncing sound /θ/ 

because the sound is typically an unfamiliar sound for them. Hence, the 

English Department students as the subject of this research deviated the 

sound to several possibilities as seen in Table 4.3. 

The researcher concluded  that there were three deviations made 

by the students in pronouncing /θ/. They were replacement of /θ/ with /t/, 

the changing of /θ/ with /ð/, and the last is the switching of /θ/ to /f/.  

Table 4.3 shows clearly that the replacement of /θ/ with /t/ was 

often happened. It can happen since both /θ/ and /t/ share one thing in 

common, that is, both of them are voiceless sounds. Nonetheless, when 

the students replaced /θ/ with /t/, they diverged two important features of 

/θ/: they changed  the place of articulation /θ/ from dental to alveolar and 

in terms of the manner of articulation, they stopped the air stream for a 

brief of time and then released it abruptly, creating stop instead of 

fricative. Thus, by replacing /θ/ with /t/, the students made their deviation.  

In order to correct this kind of mistake, the students should hold 

the tongue loose so that the air can escape freely through the narrow 

opening between the tip of the tongue and the upper teeth. If they put their 

tip of the tongue loosely near the back part of the upper-teeth or between 
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the upper and lower teeth while blowing out the air, they will produce the 

English /θ/ sound correctly. The pronunciation of the fricative /θ/ can be 

lengthened indefinitely, whereas the pronounciation of stop /t/ cannot.  

The second deviation happened when the students replaced /θ/ 

with /ð/.  In mispronouncing the sound, the students altered one important 

feature of the sound /θ/, that is, the state of the vocal cords. Generally, the 

sound of /θ/ is produced in the situation where the vocal cords do not 

make vibration. Yet, as they attempted to articulate /θ/, they closed their 

vocal cords when the air passed and created vibration. As a result, the 

sound produced by the students was more likely to be heards as /ð/ than as 

/θ/. The solution of this problem, of course, the students should make their 

vocal cords vibrate. 

For the student who made a mistake by producing /f/ instead of 

the usual /θ/, he should be careful to hold his lower lip out of the way 

while producing the sound.  

 

3. The Pronunciation of /ʃ/ 

The English sound /ʃ/ is described as a voiceless palato-alveolar 

fricative. Most English learners had difficulty in pronouncing the sound. 

This problem happened since the sound is not found both in neither 

Bahasa Indonesia nor Javanese. Moreover, the substitution made by the 

students in pronouncing /ʃ/ may cause misunderstanding.  
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Furthermore, there were three deviations in students’ 

pronunciation of /ʃ/. They were the replacement of /ʃ/to /s/, /c/, and even 

/z/. Omission occurred in it’s pronunciation.  

In the replacement of /ʃ/ to /s/, the students’ point of articulation 

was alveolar (more fronted). The air passage between the tongue and  

teeth ridge was narrower, and so was the resonance chamber; hence more 

hissing. The main body of the tongue was not retracted, and the lips were 

unrounded or neutral.  

To solve the problem, the students should change the point of 

articulation into palato alveolar (further back). The air passage between 

the tongue and hard palate is wider than in the producing of /s/. The 

resonance chamber is wider too; hence less hissing. The main body of the 

tongue is retracted, and the lips are slightly rounded. 

The substitution of /ʃ/ to /c/ happened because when the 

students producing the sound, their lips were not rounding. Although /c/ is 

also an affricated stop, the Indonesian or Javanese /c/ is more fronted 

(alveolar). The students’ fricative part was not produced with 

simultaneous rising of the body of the tongue such as in the production of 

the English affricate.  

In making better pronunciation, the students should make their 

lips rounded and producing the sound in the simultaneous raising of body 

tongue.  
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In the replacement of /ʃ/ to /z/, the students’ vocal cords were 

made to vibrate. The blade of the tongue is much closer to the teeth ridge 

than in the producing of /ʃ/. The lips were spread. The vocal cords of the 

students should not be made into vibrate, so the pronunciation would be 

right. The blade of the tongue is raised towards a point midway between 

the teeth ridge and the hard palate; moreover, the lips should be rounded.  

 

4. The Pronunciation of /tʃ/ 

Basically, /tʃ/can be described through three features, they are, 

the state of the vocal cords, the place of articulation, and the manner of 

articulation. In this case, /tʃ/is a voiceless palatal affricate sound. Similar 

to any investigated  in this paper, /tʃ/ does not exist in Indonesian 

phonetic system. From Table 4.3, it is clear that this sound also gave 

difficulties to Indonesian students. There were two deviations done by the 

students regarding this particular sound; the replacements of /tʃ/with /c/ 

and /tʃ/ with /s/.  

In the deviation of /tʃ/with /c/, the students replaced voiceless 

palato alveolar affricate sound with voiceless palato alveolar stop sound. 

It means that in replacing the required sound with /c/, they had deviated 

only one characteristics of /tʃ/, the manner of articulation from 

affricative. The sudden release of the blocked air stream indicates the 

existence of friction, to stop. The sound produced by the students was 
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more fronted (alveolar) and was not accompanied with lip rounding, and 

its fricative part is not produced with simultaneous raising of the body of 

the tonguesuch as in the production of the English affricative.  

The second deviation in the pronunciation of /tʃ/ is the 

replacement of /tʃ/with /s/. In this deviation, the students deviated two 

elements of /tʃ/, the place and the manner of articulation. In the manner 

of articulation, it is a fricative sound. It means that the students replaced 

affricative sound with fricative one. In the place of articulation, they made 

another deviation of /tʃ/since the voiceless blade-alveolar fricative 

replaced the voiceless palato alveolar africative.  

The solutions for the students problems are they should 

pronounce the sound with slighterrounded lips and they should produce 

the sound with simultaneous raising of the body tongue. 

 

5. The Pronunciation of /dʒ/ 

The next distinct English sound that cannot be found in 

Indonesian phonetic system is /dʒ/. The sound is categorised as voiced 

palato-alveolar affricative. There were three deviations and omission 

occured in the students’ pronounciation of /dʒ/. The first deviation was 

the replacement the /dʒ/ with /j/. The second one was the substitution of 

/dʒ/ with /g/. The last deviation was the swicthing of /dʒ/ to /d/.  
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The replacement of /dʒ/ with /j/ happened because the students 

changed an affricative into stop. The solutions for this problem are the 

students should blocked the air passage by the tip of the tongue touching 

the back part of the teeth ridge; the main body of the tongue raised 

towards the hard palate, then the tongue is removed from the teeth  ridge 

and produce the plosive sound followed by a frictional sound; the lips are 

slightly rounded.  

The next deviation was the replacement of /dʒ/ with /g/. In this 

deviation the students replaced voiced palato-alveolar affricate with 

voiced velar stop. The students produced the sound with the position of 

the back of tongue againts the velum. Then, the airstream is completely 

stopped in the oral cavity for a brief period, and then released abruptly.  

The solutions for the problem are the students should encourage 

to produce the sound with the front part of the tongue has to be raised to 

the hard palate. Then, in producing the affricative, the students should 

stop the airstream completely briefly and then the articulators are released 

slightly in order to generate friction.  

The last deviation was the replacement of /dʒ/ with /d/. In this 

deviation, the front part of the tongue is placed on the alveolar ridge. 

Furthermore, the students replaced the sounds by briefly stopping the air 

stream, known as stop. The students should raises the front part of his 

tongue to the hard palate. The sound should produce in the existence of 

the friction, whic is the characteristic  of the affricative sound.  
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The sound is unfamiliar for the students and they met difficulty 

in pronounce it; thus, some of the students omitted the sound entirely.   

6. The Pronunciation of /ʒ/ 

The last English unfamiliar consonant sound was /ʒ/. In general, 

English phonetic system illustrates /ʒ/ as a voiced blade-alveolar fricative. 

This particular sound became so problematic for the students. Almost all 

of the pronunciations of this sound are incorrect. It can be seen clearly in 

table 4.3. On the whole, there were three deviations in students 

pronunciation of this sound: the replacement of /ʒ/ with /s/, /z/, and /ʃ/. 

In the first deviation, the sound /ʒ/ was replaced with /s/. In this 

deviation, the students altered the state of the vocal cords.For one thing, 

in producing this deviation they did not vibrate their vocal cords as what 

is required in the sound production of /ʒ/. Instead of making their lips 

rounded, they made their lips spread. They should try to vibrate their 

vocal cords and make their lips rounded. Therefore, the sound would be 

heard as /ʒ/. 

The second deviation was the replacement of /ʒ/ with /z/. The 

students’ mistake happened  because they did not make their lips rounded. 

They retracted the tip of the tongue and also the main body of the tongue. 

In order to make the appropriate sound, the students should retract the tip 

of the tongue, raise the main body of the tongue, and round the lips.  

The last deviation is the replacement of /ʒ/ with /ʃ/. If it is seen 

from the general characteristic of the two sounds, they can almost be 
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categorised as similar sounds. However, there were two distinct sounds if 

being observed from the state of the vocal cords. Whereas /ʒ/ is a voiced 

sound, /ʃ/ is a voiceless sound. So, the students should vibrate their vocal 

cords in order to make an appropriate sound.   
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CHAPTER V 

CONCLUSIONS AND SUGGESTIONS 

 

This chapter presents the conclusion and the suggestions drawn from 

the result of the study based on the analysis in the previous chapter. The first part 

of this chapter is aimed at giving concluding remarks on the present study about 

“The Ability in Pronouncing Six English Unfamiliar Consonant Sounds (/ð /, /θ/, 

/ʃ/ /tʃ/, /dʒ/, /ʒ/) for Students of Eighth Semester of Muhammadiyah University 

of Purworejo in The Academic Year 2013/2014”. Due to the limitations and the 

weaknesses of the present study, the second part of this chapter present several 

suggestions for further studies.  

 

A. Conclusion 

Based on the research finding and the discussion, the researcher 

comes to the conclusion that the most of the students have not been able to 

pronounce English unfamiliar consonant sounds, /ð/, /θ/, /ʃ/, /tʃ/, /dʒ/, and 

/ʒ/. The first language mastered by the students mostly are Bahasa Indonesia 

and Javanese; however, the sounds in the two language do not have /ð/, /θ/, 

/ʃ/, /tʃ/, /dʒ/, and /ʒ/ sounds. Therefore, they made some mistakes in 

producing  those sounds. 

Furthermore, based on the criteria of assessment by Arikunto, the 

researcher can draw the result of students’ ability as follows: 2 students 

(7.14%) are classified into very good category, 5 students (17.85%) are 
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classified into fail category, 5 students (17.85%) are classified into 

low category, and 16 students (57.14%) are classified into very low category. 

Moreover, none of the students got good category. The mean of the 

percentage of correct pronunciation is 36.79 %. It can be concluded that the 

students’ ability in pronouncing six English unfamiliar consonant sounds 

(/ð/, /θ/, /ʃ/, /tʃ/, /dʒ/, /ʒ/) is categorized into very low category. 

Moreover, the researcher computed that the porpotion of the mistake 

made in producing each observed sounds are: 45.71% mistakes are made by 

the students in pronouncing sound /ð/and /θ/, 69.29% mistakes are made by 

the students in pronouncing sound /ʃ/, 55% mistakes are made by the students 

in pronouncing sound /tʃ/, 85% mistakes are made by the students in 

pronouncing sound /dʒ/, and the last, 94.29% mistakes are made by the 

students in pronouncing sound /ʒ/. Then, the researcher concluded that the 

dominant mistakes made by the students is in the pronunciation of the sound 

/ʒ/ with 94.29%. 

The mistakes made by the students in pronouncing English 

unfamiliar consonant sounds are deviation and omission. The students tended 

to replace sound /ð/ with sound /t/ and /θ/; substitute sound /θ/ with sound /t/, 

/ð/, and /f/; change sound /ʃ/ with sound /s/, /c/, and /z/; switch sound /tʃ/ to 

/c/ and /s/; replace sound /dʒ/ with sound /j/, /g/, and /d/; and also substitute 

the sound /ʒ/ with sound /s/, /z/, and /ʃ/. Some students tended to omit some 

sounds that are too problematic for them.  
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B. Suggestions 

Based on the conclusion of the study, the researcher would like to 

present some suggestions as follows: 

 

1. To English teacher 

It is hoped that by having this research, the English teacher may 

be constantly reminded that the unfamiliar consonant sounds, /ð/, /θ/, 

/ʃ/, /tʃ/, /dʒ/, and /ʒ/, tend to generate problems on the students’ 

pronunciation; therefore, they can develop their pronunciation lesson by 

concentrating on those problematic sounds. Moreover, the teacher can 

explain to the students about differences between Bahasa Indonesia and 

Javanese to English sounds in order to make them easier in understanding 

how English sounds pronounced. 

 

2. To the students 

By knowing that English department students tend to make the 

phonological errors in the pronunciation of the six observed English 

unfamiliar consonant sounds, they are expected to pay attention to the 

articulation of those particular sounds. Moreover, they are also expected 

to become more aware that those six sounds are distinctive English 

sounds and should not be repalced by Indonesian sounds whatsover.  

 

3. Next Researcher 

This thesis is far from being perfect, it is hoped that the next 

researcher will complete the less of this thesis in order to be better. 
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Moreover, by doing research in this topic, the researcher raises 

suggestions for the next researchers to find out varied solutions to 

minimize the interference of Bahasa Indonesia and Javanese to English 

pronunciation.  
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THE PRONUNCIATION TEST 

 

1. Those of the southern and northern areas are still writhing and seething. 

 /ˈsʌðən/ /ˈnɔːðən/ /ˈsiː.ðɪŋ/ 

2. Breathe the breeze, loathe the lows, and soothe the Sues. 

 /briːð/ /suːð/ 

3. Check the sheep shippers for seeping chips. 

 /tʃek/ /ʃiːp/ /ˈʃɪp.ərs/ /tʃɪps/ 

4. The searchers for perch perished on the chilly seashore. 

 /sɜːtʃərs/ /pɜːtʃ//ˈperɪʃt/ /ˈtʃɪli//ˈsiːʃɔː(r)/ 

5. Ether either makes Thor writhe or seethe. 

/ˈiːθə r/   /θɒr/ 

6. They went together through thick and through thin. 

 /θruː/ /θɪk/ /θɪn/ 

7. Purging the Persian legions in the Eurasian regions was a diversion. 

/pɜːdʒɪŋ/ /ˈliːdʒəns/ /ˈriːdʒəns/ 

8. Her version of the procedure verges on injury to the individual. 

 /vɜːʃən/ /prəˈsiːdʒə (r)//vɜːdʒs/ 

9. Frazier envisioned a provision for his Parisian subdivisions. 

  /prəˈvɪʒən/  /ˈsʌbdɪˌvɪʒən/ 

10. Pleasure can’t be measured like treasure. 

/ˈpleʒə(r)/ /ˈmeʒəd/ /ˈtreʒə(r)/ 
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TANSCRIPTION OF THE PRONUNCIATION TEST 

 

Student 1 

NO WORD PHONEME 
ENGLISH 

PHONETIC 

TRANSCRIPTION 

STUDENT’S 

PHONETIC 

TRANSCRIPTION 

1. southern ð /ˈsʌðən/ /ˈ sɔːtən/ 

2. northern ð /ˈnɔːðən/ /ˈnɔːtən/ 

3. seething ð /ˈsiː.ðɪŋ/ /ˈsiː.tɪŋ/ 

4. breathe ð /briːð/ /brɪt/ 

5. soothe ð /suːð/ /suːð/ 

6. Check tʃ /tʃek/ /tʃek/ 

7. Sheep ʃ /ʃiːp / /sɪp/ 

8. Shippers ʃ /ˈʃɪp.ərs/ /sɪpər/ 

9. Chips tʃ /tʃɪps/ /cɪp/ 

10. Searchers tʃ /sɜːtʃərs/ /si:sər/ 

11. Perch tʃ /pɜːtʃ/ /pɜːtʃ/ 

12. Perished ʃ /ˈperɪʃt/ /pəsɪt/ 

13. Chilly tʃ /ˈtʃɪli/ /ˈtʃɪli/ 

14. Seashore ʃ /ˈsiːʃɔː(r)/ /ˈsiːʃɜːr/ 

15. Ether θ /ˈiːθə r/ /ˈiːθə r/ 

16. Thor θ /θɒr/ /tɒr/ 

17. Through θ /θruː/ /troug/ 

18. Thick θ /θɪk/ /tɪk/ 



 

 

19. Thin θ /θɪn/ /tɪn/ 

20. Purging dʒ /pɜːdʒɪŋ / /pɜːjɪŋ / 

21. Legions dʒ /ˈliːdʒəns/ /ˈlejiən/ 

22. Regions dʒ /ˈriːdʒən/ /ˈrejɪən/ 

23. procedure dʒ /prəˈsiː.dʒə(r)/ /prəsɪjə(r)/ 

24. Version ʃ /vɜːʃən/ /fersɪən/ 

25. Verges dʒ /vɜːdʒs/ /fərjəs/ 

26. Provision ʒ /prəˈvɪʒən/ /profisən/ 

27. subdivision ʒ /ˈsʌbdɪˌvɪʒən/ /ˈsʌbdɪˌfɪsɪən/ 

28. pleasure ʒ /ˈpleʒə(r)/ /plɪsər/ 

29. measured ʒ /ˈmeʒəd/ /ˈmesəd/ 

30. treasure ʒ /ˈtreʒə(r)/ /ˈtrɪsə(r)/ 

 

  



 

 

THE STUDENTS’ PRONUNCIATION 

 

Student 2 

NO WORD PHONEME 
ENGLISH 

PHONETIC 

TRANSCRIPTION 

STUDENT’S 

PHONETIC 

TRANSCRIPTION 

1. southern ð /ˈ sʌðən/ /ˈsɔːðən/ 

2. northern ð /ˈnɔːðən/ /ˈnɔːðən/ 

3. seething ð /ˈsiːðɪŋ/ /ˈsiːtɪŋ/ 

4. breathe ð /briːð/ /briːð/ 

5. soothe ð /suːð/ /su:ð/ 

6. check tʃ /tʃek/ /tʃek/ 

7. sheep ʃ /ʃi:p / /sɪp / 

8. shippers ʃ /ˈʃɪpərs/ /ˈsɪpərs/ 

9. chips tʃ /tʃɪps/ /tʃɪps/ 

10. searchers tʃ /sɜːtʃərs/ /sɜːcə(r)s/ 

11. perch tʃ /pɜːtʃ/ /pɜːtʃ/ 

12. perished ʃ /ˈperɪʃt/ /ˈpɜːsɪf/ 

13. chilly tʃ /ˈtʃɪli/ /ˈcɪli/ 

14. seashore ʃ /ˈsiːʃɔː(r)/ /ˈsi:sɔː(r)/ 

15. ether θ /ˈiːθər/ /ˈiːθər/ 

16. Thor θ /θɒr/ /tɔːr/ 

17. through θ /θruː/ /truː/ 

18. thick θ /θɪk/ /tɪk/ 



 

 

19. thin θ /θɪn/ /tɪn/ 

20. purging dʒ /pɜːdʒɪŋ / /pɜːjɪŋ / 

21. legions dʒ /ˈliːdʒəns/ /ˈlɪjən/ 

22. regions dʒ /ˈriːdʒəns/ /ˈrejən/ 

23. procedure dʒ /prəˈsiː.dʒə(r)/ /prosɪdʒə(r)/ 

24. version ʃ /vɜːʃən/ /fə:sən/ 

25. verges dʒ /vɜːdʒs/ /fɜːjəs/ 

26. provision ʒ /prəˈvɪʒən/ /’prɔːfiʃən/ 

27. subdivision ʒ /ˈsʌbdɪˌvɪʒən/ /ˈsʌbdɪˌfɪʃən/ 

28. pleasure ʒ /ˈpleʒə(r)/ /ˈplesə(r)/ 

29. measured ʒ /ˈmeʒəd/ /ˈmɪzə(r)d/ 

30. treasure ʒ /ˈtreʒə(r)/ /ˈtrɪ:zə(r)/ 

 

 

 

  



 

 

THE STUDENTS’ PRONUNCIATION 

 

Student 3 

NO WORD PHONEME 
ENGLISH 

PHONETIC 

TRANSCRIPTION 

STUDENT’S 

PHONETIC 

TRANSCRIPTION 

1. southern ð /ˈ sʌðən/ /ˈsɔːθən/ 

2. northern ð /ˈnɔːðən/ /ˈnɔːθən/ 

3. seething ð /ˈsiːðɪŋ/ /ˈsiːθɪŋ/ 

4. breathe ð /briːð/ /briːð/ 

5. soothe ð /suːð/ /suːð/ 

6. check tʃ /tʃek/ /tʃek/ 

7. sheep ʃ /ʃi:p / /ci:p / 

8. shippers ʃ /ˈʃɪpərs/ /ˈʃɪpərs/ 

9. chips tʃ /tʃɪps/ /cɪps/ 

10. searchers tʃ /sɜːtʃərs/ /sɜːcərs/ 

11. perch tʃ /pɜːtʃ/ /pɜːc/ 

12. perished ʃ /ˈperɪʃt/ /ˈperɪst/ 

13. chilly tʃ /ˈtʃɪli/ /ˈcɪli/ 

14. seashore ʃ /ˈsiːʃɔː(r)/ /ˈsiːʃɔː(r)/ 

15. ether θ /ˈiːθə r/ /ˈiːθə r/ 

16. Thor θ /θɒr/ /θɒr/ 

17. through θ /θruː/ /θruː/ 

18. thick θ /θɪk/ /θɪk/ 



 

 

19. Thin θ /θɪn/ /θɪn/ 

20. purging dʒ /pɜːdʒɪŋ / /pɜːjɪŋ / 

21. legions dʒ /ˈliːdʒəns/ /ˈlejiən/ 

22. regions dʒ /ˈriːdʒəns/ /ˈrejiən/ 

23. procedure dʒ /prəˈsiː.dʒə(r)/ /projusə(r)/ 

24. version ʃ /vɜːʃən/ /fɜːrsiən/ 

25. verges dʒ /vɜːdʒs/ /fɜːj/ 

26. provision ʒ /prəˈvɪʒən/ /’profiʃɪən/ 

27. subdivision ʒ /ˈsʌbdɪˌvɪʒən/ /ˈsubdɪˌvɪsɪən/ 

28. pleasure ʒ /ˈpleʒə(r)/ /ˈplezə(r)/ 

29. measured ʒ /ˈmeʒəd/ /ˈmeksuər/ 

30. treasure ʒ /ˈtreʒə(r)/ /ˈtrɪzə(r)/ 

 

  



 

 

THE STUDENTS’ PRONUNCIATION 

 

Student 4 

NO WORD PHONEME 
ENGLISH 

PHONETIC 

TRANSCRIPTION 

STUDENT’S 

PHONETIC 

TRANSCRIPTION 

1. southern ð /ˈ sʌðən/ /ˈsɔːtən / 

2. northern ð /ˈnɔːðən/ /ˈnɔːtən/ 

3. seething ð /ˈsiː.ðɪŋ/ /ˈsiːθɪn/ 

4. breathe ð /briːð/ /bri:ð/ 

5. soothe ð /suːð/ /sɒt/ 

6. check tʃ /tʃek/ /cek/ 

7. Sheep ʃ /ʃiːp / /sɪp/ 

8. shippers ʃ /ˈʃɪpərs/ /ˈsɪpər/ 

9. Chips tʃ /tʃɪps/ /cɪp/ 

10. searchers tʃ /sɜːtʃərs/ /sɪsər/ 

11. Perch tʃ /pɜːtʃ/ /pɪrs/ 

12. perished ʃ /ˈperɪʃt/ /ˈpəraɪst/ 

13. Chilly tʃ /ˈtʃɪli/ /ˈsɪli/ 

14. seashore ʃ /ˈsiːʃɔː(r)/ /ˈsiːsər/ 

15. Ether θ /ˈiːθə r/ /ˈeθə r/ 

16. Thor θ /θɒr/ /tor/ 

17. through θ /θruː/ /tu:g/ 

18. Thick θ /θɪk/ /tɪk/ 



 

 

19. Thin θ /θɪn/ /fɪl/ 

20. purging dʒ /pɜːdʒɪŋ / /pugɪŋ / 

21. legions dʒ /ˈliːdʒəns/ /ˈlegɪən/ 

22. regions dʒ /ˈriːdʒən/ /ˈregɪən/ 

23. procedure dʒ /prəˈsiː.dʒə(r)/ /projus/ 

24. version ʃ /vɜːʃən/ /fersɪən/ 

25. verges dʒ /vɜːdʒs/ /fe(r)s/ 

26. provision ʒ /prəˈvɪʒən/ /’profisɪən/ 

27. subdivision ʒ /ˈsʌbdɪˌvɪʒən/ /ˈsubsɪsən/ 

28. pleasure ʒ /ˈpleʒə(r)/ /plɪser/ 

29. measured ʒ /ˈmeʒəd/ /ˈmɪsərd/ 

30. treasure ʒ /ˈtreʒə(r)/ /ˈtrɪsər/ 

 

 

 

  



 

 

THE STUDENTS’ PRONUNCIATION 

 

Student 5 

NO WORD PHONEME 
ENGLISH 

PHONETIC 

TRANSCRIPTION 

STUDENT’S 

PHONETIC 

TRANSCRIPTION 

1. southern ð /ˈ sʌðən/ /ˈsɔːtən/ 

2. northern ð /ˈnɔːðən/ /ˈnɔːtən/ 

3. seething ð /ˈsiːðɪŋ/ /ˈsiːtɪŋ/ 

4. breathe ð /briːð/ /briːð/ 

5. soothe ð /suːð/ /su:ð/ 

6. check tʃ /tʃek/ /tʃek/ 

7. sheep ʃ /ʃi:p / /sɪp / 

8. shippers ʃ /ˈʃɪpərs/ /ˈʃɪpər/ 

9. chips tʃ /tʃɪps/ /tʃɪps/ 

10. searchers tʃ /sɜːtʃərs/ /sɜːcə(r)/ 

11. perch tʃ /pɜːtʃ/ /pec/ 

12. perished ʃ /ˈperɪʃt/ /ˈperɪs/ 

13. chilly tʃ /ˈtʃɪli/ /ˈcɪli/ 

14. seashore ʃ /ˈsiːʃɔː(r)/ /ˈsi:sɔː(r)/ 

15. ether θ /ˈiːθər/ /ˈiːθər/ 

16. Thor θ /θɒr/ /to:r/ 

17. through θ /θruː/ /truː/ 

18. Thick θ /θɪk/ /tɪk/ 



 

 

19. Thin θ /θɪn/ /tɪn/ 

20. purging dʒ /pɜːdʒɪŋ / /pɜːjɪŋ/ 

21. legions dʒ /ˈliːdʒəns/ /ˈlɪjən/ 

22. regions dʒ /ˈriːdʒəns/ /ˈrɪjən/ 

23. procedure dʒ /prəˈsiː.dʒə(r)/ /prosɪjə(r)/ 

24. version ʃ /vɜːʃən/ /feʃən/ 

25. verges dʒ /vɜːdʒs/ /fɜːj/ 

26. provision ʒ /prəˈvɪʒən/ /’prɒfiʃən/ 

27. subdivision ʒ /ˈsʌbdɪˌvɪʒən/ /ˈsʌbdɪˌfɪsən/ 

28. pleasure ʒ /ˈpleʒə(r)/ /ˈpleʃə(r)/ 

29. measured ʒ /ˈmeʒəd/ /ˈmeʃə(r)d/ 

30. treasure ʒ /ˈtreʒə(r)/ /ˈtreʃə(r)/ 
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