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Annomauusn. Ilepexoo k znyooxkomy obyuenur (DL), ¢ komopom ocodoe
GHUMAHUE YOeNACMCA AYMEHMUYHOMY U AKMYATbHOMY 00pA306aMeabHOMY ONbl-
my, easicen 0711 n002omoeku wikoavHuxkoe XXI eexa. Ilenvio oannozo uccnedosa-
HUA AGIAEMCA AHATU3 20MOGHOCHMU U ROMPEeOHOCmell K 6HeOPeHUuIo 271y00K020
o0yuenus 6 npenooaganue AHIUICKO20 A3bIKA 6 CPeOHell WIKole KaK ¢ mOYKuU
3penusn yuumeneil, maxK u ¢ mMoYKu 3penusn yuawjuxcia. OnucamenvHvlii aHaiu3
OanHbIX onpoca 7 yuumenei u npumepro 250 yuawuxca 7, 8 u 9-x knaccoe noka-
3bl6aem 3HAUUMETbHBLIL PA3PBIE MeHCOY meopuell U RPAKmMuKoil cpeou neoazoz2oa,
Komopuvle nonumaiom konuyenyuu DL, no ne umerom onvima npaKmuueckozo
npumenenusn. Yuawjueca 0eMOHCMPUPYIOM A6HOE NPeOnoYmeHue UHmepaKmue-
HBIM U NPOEKMHBIM MEMOooam 00y4eHus, npu IMom paz2oeoprasn peuwv (55,6%) u
cnosapuulit 3anac (57,2%) onpedenenvt Kak naubdosee rxceiaemvle HABLIKU U AC-
nexkmul. K uucity ocHOGHbIX 8blAGNEHHBIX NPOOIEM OMHOCAMCA PAZHLLIL YPOGEHD
nO020MOBKU yUauuxcs, Hey8epeHHOCHb YUaAuWUXcs 6 C0ell pevu U mexHoaozuye-
ckue ozpanuyenusn. Ilonyuennvie pesyrvmamosl no04epKueaionm Heo0X00UMOCHmb
6cecmoponHezo npogheccuonanbHo2o pazeumus yuumeseil, OpueHmupoeanHozo Ha
pa3padomKy npoeKkmoe u co30anue 0aaZONPUAMHBIX YCA08UN 0N O00YUEHUsL.
B amom uccneoosanuu oenaemcsa 6v1600 0 mom, umo ycneuinoe eneopenue DL
mpedyem co21aco8aHHbIX YCUTUIL NO NOGBIUIEHUI0 KOMNEMEeHMHOCHmU yuumenell,
606J1CUECHUIO YUAUUXCA U CUCHEMHOI NOO0EPICKU.
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Abstract. The change towards Deep Learning (DL), which emphasizes au-
thentic, relevant, and engaging educational experiences, is important in preparing
21st-century students. This study purposes to analyze the readiness and needs for
implementing DL in English language teaching at the junior high school level
from both teacher and student views. Using survey data from 7 teachers and ap-
proximately 250 students from grades 7, 8, and 9, this descriptive analysis tells a
significant theory-practice gap among educators, who understand DL concepts but
lack practical application experience. Students demonstrate a strong preference for
interactive, project-based, and relevant learning activities, with speaking (55.6%)
and vocabulary (57.2%) identified as the most desired skills and aspects. Key chal-
lenges identified include various student mastery levels, students’ lack of confi-
dence in speaking, and technological limitations. The findings underline the need
for comprehensive teacher professional development focused on project design and
the creation of a supportive learning environment. This study concludes that a suc-
cessful DL implementation requires a synchronized effort towards teacher compe-
tency, student engagement, and systemic support.

Knioueevie cnosa: 2nybooxoe odyuenue, npenooaganue aH2AUICKO20 A3bIKA,
Maa0uwan WKona, npoeKmuoe odyuenue, anaiusz nompedHocmelil.

Keywords: Deep Learning, English language teaching, junior high school,
project-based learning, need analysis.

Introduction

The Deep Learning approach introduced by Kemendikbud in 2025 emphasizes
learning that goes beyond memorization toward deeper understanding and meaning-
ful application of knowledge [1]. Abdul Mu’ti, Mendikdasmen, emphasized Deep
Learning as a transformative process beyond mere knowledge transfer, encouraging
reflection and contextualization in learning, especially in language skills [2]. Deep
Learning is designed to make learning more mindful, meaningful, and joyful [3].

Through Deep Learning, English becomes a living language that students use
to explore real-world issues, express their identities, and connect with diverse cul-
tures [4]. This approach makes language learning meaningful by linking it to stu-
dents' personal experiences and aspirations, joyful through engaging projects and col-
laborative activities, and mindful by encouraging reflection on both language use and
intercultural understanding [5]. Studies show alignment with Kemendikbud’s Kuriku-
lum Merdeka, highlighting Deep Learning as fostering student agency, meaningful
engagement, collaboration, creativity, and critical thinking [6].

The 21st-century education design highlights a move beyond repetitive memo-
rization towards methods that adopted critical thinking, collaboration, creativity, and
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real-world problem-solving, together known as Deep Learning (DL) [7]. In the con-
text of English as a Foreign Language (EFL), DL changes the focus from grammati-
cal accuracy in isolation to using language as a tool for authentic communication,
cultural exchange, and personal expression [8]. For junior high school students, this
approach can dramatically boost motivation, engagement, and long-term language re-
tention by making learning meaningful [9].

Deep Learning in language education is considered by pedagogies that are au-
thentic (using real-world texts and tasks), contextualized (connected to students' lives
and interests), and constructivist (where students actively create meaning and produce
knowledge) [10]. Effective strategies include Project-Based Learning (PBL), where
students create podcasts or vlogs; role-playing real-world scenarios; and analyzing
contemporary media, all of which promote integrated skills development [11].

However, the implementation of DL in classrooms faces numerous difficulties
mostly in contexts with limited resources. Preliminary observations and the data
gathered for this study indicate that a significant gap exists between the theoretical
understanding of DL and its practical application in daily teaching. Teachers often
use the conventional methods due to a lack of training, resources, and time. Further-
more, the existing curriculum and textbooks may not adequately support a DL ap-
proach, remaining focused on General English rather than the engaging, project-
based work that DL requires.

Identifying students’ real needs through need analysis is a vital foundation for
designing effective curricula and improving teaching methods in English education.
Need analysis is a critical first step in curriculum development and pedagogical re-
form [12]. As emphasized by Hutchinson & Waters [13], needs can be divided into
target needs (what the learner needs to do in the target situation) and learning needs
(what the learner needs to do in order to learn). There is a scarcity of research focus-
ing on the needs for implementing DL in mainstream junior high school English edu-
cation.

To address this gap, this study aims to answer the following research questions:

1. What is the current level of teacher understanding and experience with Deep
Learning in English teaching?

2. What are the learning preferences and perceived challenges of students in
English class?

3. What are the primary challenges and required support systems for imple-
menting DL?

Method

This research employs a descriptive qualitative method with an exploratory de-
sign. The study was conducted in two junior high schools in Purworejo, SMP Negeri
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2 Purworejo and SMP Negeri 5 Purworejo, with participants consisting of English
teachers and students from grades 7, 8, and 9.

Data were collected through two survey instruments:

1. Teacher Survey: A questionnaire designed to gather data on teaching experi-
ence, familiarity with DL concepts, perceived characteristics of DL, implementation
challenges, and desired forms of support.

2. Student Survey: A questionnaire assessing students' enjoyment of English,
preferred learning activities (with options like role-play, project creation, discussions,
games), perceived obstacles (e.g., fear of mistakes, lack of practice), desired project
types, and future aspirations for using English.

Thematic analysis was used to analyze qualitative data from open-ended re-
sponses. Descriptive statistics, in the form of simple percentage calculations, were
used to analyze the quantitative data from closed-ended questions to identify patterns
and trends in student preferences and teacher readiness.

Results and discussion

1. Teacher Readiness and Perceptions of Deep Learning

The data indicates a clear theory-practice gap among educators. The majority
of teachers (5 out of 7) reported being “Cukup memahami teori tetapi belum banyak
praktik” (Understanding the theory well but having little practice). Only one teacher
stated they were very familiar and had implemented DL. This suggests that while DL
is a recognized concept, it has not yet been widely operationalized in daily teaching
practices.

a. Teachers characterized DL can be seen in Figure 1:

Figure 1. Teachers’ characterization of Deep Learning

Menurut Anda, karakteristik Pembelajaran Mendalam dalam Bahasa Inggris adalah: (Pilih maksimal
3)
7 responses

Siswa menghasilkan karya
otentik (podcast, video, present...
Pembelajaran terintegrasi
dengan kehidupan nyata
Mengembangkan keterampilan
berpikir kritis melalui teks
Kolaborasi dalam proyek bahasa
yang kompleks

Refleksi tentang proses belajar
bahasa

3 (42.9%)

6 (85.7%)

1(14.3%)

3 (42.9%)

Pemecahan masalah
menggunakan bahasa Ingagris

0 1 2 3 1 5 6

1(14.3%)
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The data indicate that a large majority of teachers (85.7%) prioritize learning
activities integrated with real-life contexts, while more than half (57.1%) value the
development of critical thinking through text analysis. Additionally, authentic student
production and reflective learning are recognized by 42.9% of respondents as im-
portant elements in fostering deeper skills. Collaboration in complex projects and
problem-solving using English were less emphasized, chosen by only 14.3% of
teachers.

These findings suggest that current deep learning practices in English class-
rooms are strongly connected to real-life relevance and analytical thinking. However,
further efforts are needed to cultivate teamwork and problem-solving abilities, ensur-
ing a more comprehensive integration of deep learning principles in language educa-
tion and supporting students' holistic growth.

b. Specific Needs and Challenges in English Language Classrooms

Making Deep Learning work in English classrooms starts with knowing what
teachers really struggle with. Survey results shine a light on these everyday challeng-
es and help schools focus on what matters most for teachers and students. Under-
standing these obstacles means support and improvements can be more practical and
effective for everyone involved. The challenge the teachers face is shown in Table 1.

Table 1. Teachers’ challenge in implementing deep learning

Challenge Number of Teachers Percentage (%)
Student proficiency levels 7 100
Limited time for projects 1 14.3

Lack of authentic teaching materials 1 14.3
Exam score pressure 0 0
Limited opportunity for practice 5 71.4
Technological barriers and digital access 2 28.6
Others 0 0

The data reveal that the most prominent challenge is varying student proficien-
cy levels, with 100% of teachers citing this as a major barrier. Limited opportunities
for practical language use were also significant, noted by 71.4% of respondents.
Technological issues, such as access to digital tools, were mentioned by 28.6% of
teachers, while constraints like time availability and lack of authentic materials each
accounted for 14.3%. Strikingly, exam pressure and other factors were rated as mini-
mal concerns. These results highlight the urgent need for supportive frameworks that
promote inclusive language practice and technological accessibility to facilitate deep
learning in the classroom.

c. Teachers’ Support

The successful implementation of Deep Learning is highly dependent on the
support systems available to teachers. While identifying challenges is a crucial first
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step, understanding the specific types of support educators need is essential for de-
signing effective interventions. This data reveals the professional development and
resources that teachers themselves have identified as most critical for successfully in-
tegrating Deep Learning methodologies into their English language classrooms. The
data can be seen in Figure 2.

Figure 2. Teachers’ need for supporting deep learning implementation

= TOP PRIORITY

85.7%
Hands-on project design workshops
= HIGH NEED
57.1%
Ready-to-use lesson plans
= HIGH NEED
57.1%

Teacher community support

The data indicates clear needs among teachers, with "Workshop on designing
English projects" emerging as the most critical form of support, requested by an
overwhelming 85.7% of respondents. This highlights a fundamental gap in practical,
hands-on skills for creating and managing project-based learning units. Following
this, there is a strong demand for practical examples and peer collaboration, as evi-
denced by the equal demand (57.1% each). This suggests that teachers are not just
seeking theoretical knowledge but are actively looking for adaptable models and a
supportive network to share experiences and solutions with colleagues.

The remaining needs, such as "Instructional videos" (42.9%), a "Bank of mate-
rials and templates" (28.6%), and "Mentoring for authentic assessment" (28.6%), rep-
resent important secondary and tertiary support layers. This distribution implies that
while teachers prioritize foundational training in project design, they also require a
comprehensive ecosystem of support. This ecosystem would combine direct training,
ready-to-use resources, and ongoing collaboration to effectively.

2. Student Learning Preferences and Motivations

Student data reveals a strong inclination towards activities that align perfectly
with DL principles.

a. Enjoyment and Motivation: A significant majority reported being “Sangat
senang” (Very happy) or “Cukup senang” (Quite happy) learning English. Their
primary motivations were future career preparation, understanding music/films with-
out subtitles, and traveling abroad.

b. Preferred Learning Activities: The most favourite activities were highly in-
teractive and authentic, as shown in Table 2.
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Table 2. Student preferences for learning activities

No | Learning Activity Preference Level
1 | Menonton video/film (Watching videos/films) Very High

2 | Projek membuat sesuatu (poster, vlog, drama) Very High

3 | Bermain peran (role play) High

4 | Permainan bahasa (Language games) High

5 | Diskusi kelompok (Group discussion) High

6 | Menyanyi dan mendengarkan lagu (Songs) High

c. Desired Skills and Language Aspects: Students identified speaking as the
most critical skill and vocabulary as the most important language aspect, as detailed
in Table 3. This aligns with their desire for effective communication.

Table 3. Most important skills and language aspects according to students

Category Component Percentage

Language Skill Speaking 55.6%
Listening 17.7%
Reading 16.1%
Writing 10.4%

Language Aspect Vocabulary 57.2%
Grammar 29.8%
Pronunciation 12.9%

d. Biggest Obstacles: The primary barriers for students were psychological and
practical

When we listen to students describe their experience learning English, we
move beyond test scores and curriculum to understand the real human barriers to flu-
ency. Their feedback reveals that the greatest obstacles are not necessarily the com-
plexity of grammar or vocabulary, but the emotional and practical environment in
which they are asked to learn. The most common responses highlight a critical gap
between knowing the language in theory and feeling able to use it in practice. The da-
ta can be seen in Figure 3.

Figure 3. Students’ challenges

Takut salah berbicara (71.8%)
Kurang percaya diri (69.0%)
Cara mengajar membosankan (16.1%)
Materi terlalu sulit (14.4%)
. Tidak ada kesempatan praktik (6.9%)

Lainnya (6.3%)
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The two biggest obstacles by far are fear and confidence. A huge 71,8% of stu-
dents said their main problem is "fear of making mistakes when speaking," and 69%
struggle with "lack of self-confidence." This means the primary barrier for students is
not the language itself, but the anxiety and embarrassment they feel about using it.
The fact that issues like "boring teaching methods" (16,1%) and "no chance for prac-
tice" (6,9%) are much less common shows that the core challenge is psychological.
Students are held back not by a lack of opportunity, but by a fear of what might hap-
pen if they try.

3. Synthesis of Challenges and Required Support

A strong position exists between teacher-identified DL characteristics and stu-
dent learning preferences. Both groups value authentic, project-based work that con-
nects to personal interests and the real world. The students' desire to create vlogs and
dramas mirrors the teacher's concept of students producing authentic work.

The challenges are interconnected. The teachers’ concern about “diverse stu-
dent proficiency levels” is compounded by the students’ “fear of making mistakes.”
A DL environment, which uses collaborative group work and values process over
perfect output, can be designed to address both issues by creating a low-anxiety space
for practice.

The requested support from teachers (workshops, lesson plans, technology) di-
rectly addresses the practical gap in moving from theory to implementation. Further-
more, providing this support would enable teachers to create the engaging learning
experiences that students want, which can help overcome their fear and lack of prac-
tice.

Conclusion and implications

This needs analysis proves a clear readiness and desire for Deep Learning in
English language teaching at the junior high school level highlights a critical imple-
mentation gap. Teachers understand the “what” but need support with the “how”.
Students are eager for engaging, meaningful learning but are held back by anxiety
and a lack of practical, engaging opportunities.

The implications of these findings are significant for curriculum development,
teacher professional development, and school policy. To bridge this gap, the follow-
ing actions are recommended:

1. Teacher Professional Development: Move beyond theoretical workshops to
provide hands-on training in designing and scaffolding DL projects (e.g., storyboard-
ing a vlog, scripting a podcast) and using authentic assessment rubrics.

2. Resource Development: Create and disseminate a centralized repository of
model Lesson Plans (RPM) for DL units, ready-to-use project templates, and video
examples of DL strategies in action.
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3. Systemic Support: Schools must provide adequate technological infrastruc-
ture and foster professional learning communities (PLCs) for teachers to share best
practices.

4. Student-Centered Pedagogy: The proposed English learning model should be
built on the principles of REAL:

- Relevant: Topics and projects tied to student interests (music, games, social
issues).

- Engaging: Use of role-play, multimedia creation, and collaborative tasks.

- Authentic: Connection to real-world communication and problem-solving.

- Low-Anxiety: Emphasis on constructive feedback and the learning process
to build confidence.

By synchronizing efforts to build teacher capacity, provide practical resources,
and create a supportive environment, the implementation of Deep Learning can trans-
form English language education into a more effective, engaging, and empowering
experience for all junior high school students.
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